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Mentoring Training Manual

Hand-out 1
The goal of the program Saving Lives, Inspiring Youth (SLIY) is for peer mentors (SLIYs) to empower both themselves and younger peers (Young SLIYs), helping them to overcome adversity. SLIYs are chosen because they are able to talk about their lives well and be a positive example to others. We hope to use your power as an older brother or sister in the community to inspire other youth in your community. 
Each SLIY will be paired up with one to two youth between the ages of 8-13 and asked to encourage the Young SLIY’s involvement in the program’s activities and empower them to take responsible action in their own lives. In working together to change young lives within the community, participants will have the power to generate their own ideas and methods for tackling the issues that matter to them. We will be a team to empower our youth and implement a change.
Your role: 
In order to help create this change we are asking you to provide a positive example for the younger kids in the program by being a mentor. 

Goals of training:

Gain an understanding of what it means to be a mentor.

Learn how to build a relationship with your mentee.

Develop effective listening and communication skills.

Learn how to manage crisis and conflict. 
Chapter One – What Is A Mentor?
Introduce staff and exchange contact information

(phone, name, and e-mail)

Ice-Breaker/Warm up
What Is a Mentor?
Handout 2
***Discuss***

Take a minute and come up with expectations of what a mentor should be.

A mentor is someone who takes time to listen to and care for others. Typically, a mentor is able to help because he or she is willing to share his or her unique life experiences and knowledge. Many successful people have had a mentor to help them reach goals in areas like education, employment, recreation, and family life. Without this extra help, their goals could have been more difficult to a reach.  A person who benefits from having a mentor is known as a mentee. 
Eight Important Features Of Successful Mentors (from Big Brothers Big Sisters training manual)
Handout 3
*****Have students read aloud each item****

1. BE A FRIEND

Mentors are usually described as friends. But what does that mean? What makes someone a friend?

The reality is that mentors have a unique role in the lives of children and youth. They are like an ideal older sister or brother—someone who is a role model and can provide support and gentle guidance. They are like a peer, because they enjoy having fun with their mentee. 

Don’t preach; instead teach—silently, by being a role model and setting an example.  

DO focus on establishing:
· a bond
· a feeling of attachment
· a sense of equality
 
 

2. HAVE REALISTIC GOALS AND EXPECTATIONS

What do you expect will change for your mentee as a result of his or her relationship with you? 

Strong mentoring relationships do lead to positive changes in youth. These changes tend to occur indirectly as a result of the close and trusting relationship, and they often occur slowly. If you expect to transform your mentee’s life after six months or a year of meetings, you are going to be frustrated. The rewards of mentoring are, most often, quieter and subtler.

mentors might have specific goals for their mentee. They might, for example, want the youth to attend school more regularly and earn better grades. They might want him or her to improve classroom behavior or get along better with peers. But these should not be the main targets of your efforts. If they are—and if you spend your time together trying to direct your mentee toward these goals—you will just seem like another parent or teacher.

Developing a trusting relationship can take time and patience. You are unlikely to be able to achieve this trust if you approach the relationship with narrow, specific goals aimed at changing your mentees behavior. Instead, you can:

· Focus on the mentee and his or her overall development. Do not focus narrowly on performance and change.  
· Especially early on, center your goals on the relationship itself.
· Throughout the relationship, emphasize friendship over performance.
A strong mentoring friendship provides youth with a sense of self-worth and the security of knowing that someone is there to help, if asked. This friendship is central, and it is eventually likely to allow you to have some influence on your mentee’s behavior and performance outside of the relationship. As your relationship becomes stronger and more established, your mentee may begin to approach you with requests for more direct advice or help. be sure to maintain a balance between attempts to influence the youth’s behavior and your more main goal of being a supportive presence. Keep the focus on your friendship.  

 

 
3. BE POSITIVE

One of the most important things you can do as a mentor is to help your mentee develop self-esteem and self-confidence. Doing activities together provides many opportunities for you to encourage your mentee to feel good about himself or herself. You can:

· Offer frequent expressions of direct support
· Praise and encouragement help build self-esteem.
· Be encouraging even when talking about potentially troublesome topics, such as grades.
· Be supportive; don’t sound like you are criticizing.
· Offer concrete assistance.
 

4. LET YOUR MENTEE HAVE MUCH OF THE CONTROL OVER WHAT THE TWO OF YOU TALK ABOUT—AND HOW YOU TALK ABOUT IT

Listening and talking are at the heart of your relationship with your mentee. The communication patterns you establish early on will be key to the relationship’s development over time. Especially in the early, tentative phase of your relationship, your mentee should have a high degree of control over what the two of you talk about.  It is important to respect the limits youth place on how much they choose to reveal about themselves. Take the time and effort necessary for your mentee to develop trust in you. While you know that your mentee should trust you, the reality is that you have to earn the trust.

Following these approaches can help you earn that trust.

· Don’t push.
· Be aware and responsive to your mentee’s cues.
· Follow your mentee’s lead in deciding what issues the two of you talk about and when.  

· Understand that young people vary in their styles of communicating and how much personal information they share.
· Be direct in letting your mentee know that she or he can confide in you without fear of judgment or exposure.
5. LISTEN

When your mentee does begin to “open up” to you, how you respond will serve to either promote or discourage his or her ongoing disclosure. One of the most valuable things you can do is to just listen.  It is impossible to place too much emphasis on the importance of being a great listener.

· “Just listening” gives mentees a chance to vent and lets them know that they can disclose personal matters to you without worrying about being judged. The process of venting can also help them gain insight into whatever is bothering them.
· When you listen, your mentee can see that you are a friend, not an authority figure.
Many youth appreciate being able to bring up issues and having a person who responds primarily by listening. They recognize that listening is a form of emotional support, and they may have few other sources of support in their lives.

 

6. RESPECT THE TRUST YOUR MENTEE PLACES IN YOU

When your mentee does begin to talk to you about personal matters, be supportive. If you respond by lecturing or expressing disapproval, he or she is very likely to avoid mentioning personal matters in the future. Instead of seeking support and help from you, your mentee might become self-shielding by, for example, dodging conversations about problems and hiding school or family problems.

To demonstrate that you are supportive and nonjudgmental, you can:

· Respond in ways that show you see your mentee’s side of things.
· Reassure your mentee that you will be there for him or her.
Some youth may be unwilling to disclose things about themselves because they worry that their mentor will disapprove of them and, as a result, disappear from their lives. This is a reasonable fear for youth who have an absent parent and may feel responsible for the parent’s leaving.  Youth often believe that they did something to drive the parent away.

· If you give advice, give it sparingly.
A mentor’s ability to give advice will occur at different times and to varying degrees in relationships, depending upon the mentee’s receptivity and needs. In every case, though, do not let advice-giving dominate other ways of interacting and other types of conversation.  

· If you give advice, be sure it is focused on identifying solutions.
7. REMEMBER THAT YOU ARE RESPONSIBLE FOR BUILDING THE RELATIONSHIP

Building a relationship cannot be rushed. During the early period, when you and your mentee are getting to know one another, you may have to be particularly patient and persistent as you work to establish the foundation of a meaningful friendship, one that could ultimately help lead to positive changes in your mentee’s life. At first, the relationship might seem one-sided—you might feel like you are putting out all the effort while your mentee seems passive or uncaring. Remember that this is the time when people are going to be at their shyest and reserved, because they do not yet know you. It is also the time when they may be testing you, because they could have limited reason to believe that others can, in fact, be reliable and trustworthy.

To help build, and then maintain, the foundation of a trusting relationship, you should:

· Take responsibility for making and maintaining contact.
8. BE THERE

Most successful mentors are able to meet with youth on a regular and consistent basis. Being an effective mentor takes time and requires you to build trust with your mentee. Like all relationships, it can be fragile and not being a consistent presence in your mentee’s life may cause your mentee to feel that they are unimportant and not value your message.
· Peer mentoring relationships may struggle with consistency and quality—You will have a lot of other things going on in your lives that need your attention.  You should be aware though that it can be traumatic to mentees when mentors fail to show up for meetings or appear uninterested in them.
Mentees may feel rejected, and there is a strong chance for them to have negative feelings about themselves or the program. You should always plan to keep us aware if you are unable to make a scheduled meeting. 

· To sum up: Mentoring is a structured and trusting relationship that brings people together with caring individuals who offer guidance, support and encouragement aimed at developing the competence and character of the mentee. As youth mentors there may be times when you do not have answers to tough questions or know how to provide the right help. There also may be mentees who you don’t vibe with or parts of the program that you might not like. Don’t hesitate to come to any of us staff about concerns or difficulties. Since this is a new program we want your input throughout the process. 

***Discuss:***

Any questions? Did this fit in with your expectations of what a mentor is? 
Roles of a Mentor 
Handout 4
***Discuss***

Think about people you may have considered mentors in your own life.  Who were they and how were they a mentor? Turn to your partner and talk about this experience.
· A mentor is a young adult who, along with others such as parents or teachers, provides a young person with support, counsel, friendship, reinforcement and a constructive example. Mentors are good listeners, people who care and want to help young people bring out strengths that are already there. A mentor is not just a foster parent, therapist, parole officer or peer. (from mentoring.org)
***Discuss***
What is the difference between these roles? Emphasize difference between a mentor and friend; mentor and parent
(From MENTOR/National Mentoring Partnership) Mentors are there to be role models, to listen, to understand, and provide a good example. 

· Mentoring can help by:

· Improving young people's attitudes toward their parents, friends, and teachers;

· Encouraging students to stay motivated and focused on their education 

· Providing a positive way for young people to spend free time

· Helping young people face daily challenges

· Giving young people opportunities to think about new career paths and acquire much-needed money managing skills and practical knowledge.

· By using your influence and resources as a good decision maker, you can bring new hope to other youth through your role as a mentor. You might be surprised by how much you will benefit, as well.  

***Discuss****
How do you define mentorship? What makes a good mentor? 

· someone you can look up to 

· sets a positive example

· someone with values and character you would like to have one day/in the future

What makes a bad mentor? What are some things being a mentor is not? 

· someone you just hang out with (like you do with your friends)

· someone who is not living by the example they are setting/portraying

· What is peer pressure? After group shares ideas make sure that they understand it can be positive or negative. 

From Garringer & MacRae (2008):

As youth you should be aware that you have a lot of power to influence what your peers think. Peer mentors can sometimes provide negative role modeling—Older youth are very influential figures for younger students, who often look up to these older peers in ways that they would not look up to an adult mentor. Be careful not to encourage any of the behaviors were trying to combat in this program. On the other side, use your role as an older youth to your advantage when communicating with the mentees.
Chapter 2—Building Relationships
Review 

(If on a different day) Break into groups and give a summary of what was completed last time. Try to come up with the 8 important features of being a mentor and what the roles of a mentor might be

Building Relationships & Empathy
Handout 5
***Discuss:****
· Think about your own experiences in relationships with other peers.

How long did it take for those relationships to form? How long did it take for you to trust and feel attached to the peer? Why did they begin to trust that person? Did the trust remain? Did you ever begin to question it? If so, why?

What it is like to live in the community?

How to relate to people from different areas of the neighborhood.
Understand your mentee and their interests. Be sure to use your mentee’s interests to get your message across. Remember to plan your lessons according to what excites your mentee. With your mentees remember to be open, honest, warm. Do not come across as cold, rigid, or uninviting. Do not be critical, judgmental, or laugh at your mentees' comments. This is an open environment where your mentees are free to speak their minds.
Getting to know your mentee 

Handout 6
***Discuss:***

empathy- the ability to recognize and understand the feelings or emotions experienced by another person; similar to compassion
How would you start a conversation with your mentee? Turn to a neighbor try having a conversation? How did it go?

Conversation Tips (From Big Brothers Big Sisters)
• Ask open-ended questions. Don’t ask, “How was school today?” Instead ask,

“What did you do in school today?” 

• Restate in your own words—what you think the person has

said. When this is done well, your mentee will feel understood. If it is

off the mark, it allows him or her to clear up what was wrong and reminds you to listen more closely.
• Ask questions when you don’t understand.
• Put yourself in your mentee’s “shoes” and try to understand the world from her

or his perspective.
• Put aside already held ideas and try not to judge.
• Give your mentee the same respect that you want yourself when you are talking to someone
• Maintain a sense of humor. This is very important. It breaks down any barriers to a healthy relationship. 

How to Kill a Conversation (Don’t Do These Things) 

• Tell the speaker that the way he or she feels is wrong. “It’s stupid to feel that way.”
• Not looking at the person who is speaking to you.
• Look distracted, text on your phone, or use some other body language to signal to the speaker that you’re not really interested.
• While the person is speaking, think about what you’re going to say in reply. It’s

hard for someone to think about your own words and concentrate on the speaker’s

at the same time—so the response you’re planning is unlikely to be very useful.
• Be judgmental and challenging. Ask questions that put your mentee on the

spot. “Your grades should be better.” “You shouldn’t have said that to her.” “How

could you possibly think that?”
•Interrupt the person who is talking. Finish his or her sentences.
Chapter 3
Effective Communication, Confidentiality, and

Boundaries 

Review (if needed)
Effective Communication, Confidentiality, and

Boundaries 

Handout 7
***Discuss***
Ask what mentors think is more important...words, tone or body language?

Have different mentors read one of the statements in different tones:

“I’ll be right there.”
“Where have you been?”
“Your mother’s on the phone.”
Surprisingly, what we say is actually much less important than how we say it.  That is why sometimes the meaning or tone of a message can get lost in email.  What people convey via their posture, gestures, expressions, or the tone of the words says much more than the specific words we utter. 
Role Play
Handout 8
· Active Listening- focus on what you are listening to in order to understand what they are saying. A good listener should be able to repeat back in your own words what a person has just said.
◦This doesn’t mean you agree, but understand what they are saying
◦ Focus on the emotion of what they are saying
Explain that the following technique comes from the therapy technique motivational interviewing.
Building motivation for change with “OARS” (from Motivational Interviewing created by Stephen Rollnick and William R. Miller)
Open-ended questions

Affirmations

Reflective listening

Summarizing

Practice using OARS in a conversation

Break up into groups of 3: one mentor, mentee, and observer and do a role play between the mentor and mentee where the mentee brings up a problem with one of their teachers, friends, etc. --> how would you respond as a mentor?

Encourage youth to 

· Brainstorm ideas about what the best way to handle these types of situations
· What do you do and what don’t you do? 
What are appropriate conversation topics to have with their mentees? 
· It’s very important not to give too much information that wouldn’t be “role-model-like” 
Handout 9
From Kendall, P. C. (Ed.). (2011). Child and adolescent therapy: Cognitive-behavioral procedures. Guilford Press.
Problem Solving

1) What’s the Problem?

2) Brainstorm solutions to the problem (write down any whether it is a good or bad fit)

3) What’s the best outcome? (State what would happen for each possible solution and rate each solution and outcome as good or bad)

4) Choose the best solution and try it out

5) Decided whether it worked?

***Discuss***

Discuss how this would work in a real life situation. Incorporate elements of effective communication.
Whenever Darrick sits on his favorite bench on the playground, Robert tells his friends, “Watch this.” Robert walks over to the bench and sits right next to Darrick. Then he uses his body to push Darrick off the end of the bench and onto the ground. Robert and his friends laugh at Darrick, and Darrick starts to cry. (from Education Development Center.)

Think of several responses that victims and bystanders could give and the likely consequences of each response.
Chapter 4

Anger, Stress, and Development

Anger Management 
***Discuss***:

Ask mentors what anger is? What are their triggers? 

Emphasize that anger is a normal emotion with a wide range of intensity, from mild irritation and frustration to rage.
• A reaction to a perceived threat to ourselves, our loved ones, our property, our self-image, or some part of our identity.
• A warning bell that tells us something is wrong.
Families and culture, gender and situation are
variables that are involved in:

–When we get angry–How angry we get–How long we stay angry

***Discuss***

How do you calm down?
There are 3 basic approaches to responding to anger:

–Expression
Can range from having a calm reasonable discussion about your feelings to blowing up

–Suppression
Involves holding anger in, letting it go, or changing your focus to something else.
Neither extreme – blowing up or holding it in – is healthy.
–Anger Management
Acknowledge anger as a normal emotion, paying attention to it, and making choices that improve the situation

Handout 10
8 Steps to Anger Management

1. CALL A TRUCE TO ANGER

2. REWIRE WHAT SETS YOU OFF

3. TELL YOUR STORY

4. GET BETTER AT GRIEVING

5. TAKE RESPONSIBILITY FOR YOUR FEELINGS

6. DECIDE TO SPEAK WITH DECENCY

7. TAKE NOTICE WHEN YOU FEEL OFFENDED BY WHAT SOMEONE SAYS

8. LEARN TO LISTEN TO BOTH SIDES OF A CONFLICT

Think of a situation where you were angry and think how these steps could have been applied.

Development, Trauma, & Stress

Handout 11

“Thinking about our mentees …who are they and what have they experienced?”

I.  What is development?

· Development is the internal and external growth of children based on their interactions with the world around them. This includes their parents, their friends, where they grew up, and the things that happen to them. Some development happens no matter what but other parts of development can be impacted greatly by relationships and circumstances. This is why not every child behaves in the same way.

***Discuss***

Where are mentees developmentally?

Ask the mentors what their middle/elementary school experiences were like. Have them relate their own experiences to how they might interact with their mentee. What would they have wanted in a mentor when they were in middle school?

 Industry vs. Inferiority (Ages 5-12)


Internal Thought: What new things can I learn?

Good Outcome: If trying new things is encouraged, a child will develop intellectual curiosity, self-confidence, and a sense of success. 

Bad Outcome: If a child is not able to feel competent and aware of her/his special talents, s/he may experience deep feelings of unworthiness and chronically doubt her/his abilities.

What are some ways we can encourage our mentors to develop? 

Identity vs. Identity Confusion (Ages 12-18)


Internal Thought: Who am I, and what is important to me?

Good Outcome: Adolescents will spend these years developing who they are, exploring new parts of their identities, and improving the accuracy of what they think about themselves.

Bad Outcome: If an identity is not developed, an adolescent may doubt where s/he fits within the world. 

How can we explore ourselves and improve?

***Discuss***
1. With a partner, talk about a time when you were between the ages of 5 and 12 and something happened where you felt encouraged to try something new. How did this impact you?

2. What kinds of things are becoming important to you that maybe weren’t in the past? Are your priorities changing?

More about Development…
II. What can impact development?

·  Attachment impacts development. Attachment is the way in which a child feels connections with important people in his/her life. These important relationships become internalized and influence how people relate with themselves and others. Attachments can be constructive or good or bad. Attachments formed in childhood can also change based on new experiences with people.

· Examples of experiences that promote healthy attachment: 

· parents enjoying playing with their children and their children’s communications and accomplishments, 

· supporting children in developing their talents, 

· reassuring children when they are scared, 

· soothing children when they are sick, 

· teaching them to compromise and work through disagreements without violence, 

· handling children’s unwanted behavior primarily with reason and discussion 

· Examples of experiences that create unhealthy attachments

· parental stress interferes with enjoying time with child

· child abuse or neglect

· community stressors

· child’s chronic illness

· conditions of poverty that undermine parent-child closeness

· death of a parent without adequate support from family

· Trauma impacts development, too. 

· What is trauma?

· An experience of helplessness in the face of a serious threat to one’s life or well-being. Examples:

· Being a victim of violence (rape, shooting)

· Life-threatening illness (serious asthma, cancer)

· Natural disasters such as tornadoes, hurricanes, earthquakes

· What is complex trauma?

· Multiple traumas occurring in one’s childhood 

· Traumatic experiences happening in multiple environments (home, school, community)

· If your mentee is traumatized, what kinds of difficulties will s/he have?

· Flashbacks

· Nightmares 

· Frequently thinking about the event even if s/he doesn’t want to

· Avoiding situations that remind him/her of the trauma (if a fight happens in school, avoiding school)

·  Distracted by desires to defend him/herself or be excessively aggressive

· Reenacting the traumatic events

· Self-fulfilling prophecies (My brother was in a gang so I guess I will be too)

· Imitating inappropriate behaviors (sexually abused children re-enact sexual acts)

· Lack of self-confldence due to feelings of helplessness

· General, chronic fears (nightmares, extreme shyness)

Group discussion:


1. 
Does anyone have traumas to add to the list?


2. 
Does anyone have reactions to trauma to add to the list?

III. Facts About Children Ages 8-13:

· Children can start to self-report more accurately meaning what they say about themselves is often times true.

· Children start to feel more motivated to be successful, connect with others, and develop skills. 

· Children commonly compare themselves to other children and form conclusions about themselves based on these comparisons.

· Children begin to identify with each other based on gender and race. 

· Many African American children begin to feel prejudice towards their race in elementary school. 

· Self-esteem lies largely in how peers and adults treat children at this age. By mentors stressing the strengths and values of the African American culture, negative messages can be offset. 

·  The need for positive role models and for feeling one belongs and is valued is very strong. 

IV. What are possible stressors our mentees might face?

· Poverty 

· Racial discrimination 

· Severe parental conflict and domestic violence

· Illness in the family or self 

· Disability in the family or self

· Community conflict

· Police brutality

· Educational disadvantage

· Lack of fulfillment of her/his unique talents and interests

What is stress?

· Stress – the word comes from the Latin word, “stringere” which means “to draw tight”

· Stress occurs as a response in the body when an event or situation makes you feel threatened or unbalanced.

· Stress can look and feel like moodiness, depression, unhappiness, agitation, and an inability to concentrate, to name a few.  People who are stressed might eat improperly, exhibit nervous habits (nail biting, pacing, smoking), or procrastinate accomplishing tasks. 

· Stress can sometimes be a good thing, in small doses! Stress can help you rise to meet challenges and encourage you to work harder instead of slacking off.

· Not everyone is “stressed out” by the same things. Someone might become stressed by pressure from their parents while others may feel stressed by difficult schoolwork. 

Handout 12
Trauma & Stress

Who has been an important mentor to you – offering you a positive attachment and helping you with trauma or stress?
How did that person help you with what was stressful or traumatic?

What principles did you learn from this that you can use when you are a mentor?

Share the principles with the larger group.

***Discuss***

What ways can stress be managed by both our mentees and ourselves?

Ideas for Relieving Stress…
· Writing in a Journal: Sometimes when we get stressed out, we need to “let it out” in a way that is healthy and doesn’t hurt anyone. Writing down how we are feeling is a great way to do this. You can share your journal with someone you trust or you can just have it for yourself.

· Deep Breathing Exercises…try the one below!
Begin by becoming very relaxed. Make yourself comfortable in a setting free of distractions for the next few minutes. Find a naturally relaxed sitting position and open posture, your hands resting in your lap or at your sides, your legs uncrossed, and your head balanced in a neutral position.
Start to relax your body. Take a deep breath in through your nose...hold it gently...and let it out through your mouth....
Breathe in again...pause...and exhale fully.... Breathe in...pause... and out....
In.... Out....
In.... Out....
Keep breathing naturally. With each breath out, you become more and more relaxed.
If any anxious thoughts linger, leave them where they are for the moment. You can tend to them later.
[Pause.]
Pick a spot in the room for your eyes to comfortably focus on. Hold the focus briefly, and then let that focus go soft. If you choose, you can let your eyes close anytime you like.
Notice areas in your body where tension tends to linger: your shoulders, jaws, neck, back, chest, stomach, and hands.
Now begin to create a picture in your mind. Imagine a place where you feel completely at ease. It might be a place where you have been, somewhere you have wanted to be, or it could be imaginary. Imagine this place where you feel calm and happy and you feel you belong.
Start adding details to this place in your mind. Visualize the sights...sounds...and smells.... Imagine your physical sensations of comfort and feel the pleasant temperature as you go about doing the activities you enjoy there.
Immerse yourself in how safe and calm you feel in this place. And you feel at peace with yourself.
Repeat these phrases…
Let’s begin....
I am at peace with myself.
I feel my presence in this world.
I appreciate who I am.
All people have value, and I value myself as a person and what I have to offer. I respect myself just as I respect others.

· Emotional Connection: Being able to connect with and get support from those around you will help you manage your stress. 
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The map above is known as an eco map. Think of it as a map of your life and all the people, places, and things around you. Place your name in the middle octagon. In the surrounding octagons write the names of the things around you that impact you. Examples of these things may be family members, friends, your school, organizations, sports teams, churches or other places of worship, a doctor/health care, the police, etc. Then, let us know what kind of relationship you have with these things by making a line that shows if the relationship is good, cut-off, or conflictual. Good relationships make us feel happy and make our lives better. Cut-off relationships are relationships that no longer exist in our lives at the moment. Conflictual relationships are relationships that have tension, make us upset, or harm us in some way. 

Good = ______________

Cut-off  = -------------------------

Conflictual = +++++++++++

Handout 13- A Letter from You to Us

What is life like for you right now in your family, your school and your community? What would you like help with? What would you like to get out of the mentoring program?

Program Policies, Procedures, and Activities 

Information discussed in this program is meant to be confidential. However, if anyone hints that they may be suicidal, thinking about doing something violent, or getting into serious trouble you should notify a supervisor. Be sure to also:

· Figure out who are the people they trust.

Questions and Wrap-Up, Evaluations, Next Steps

Role as a community research: Instruction will be provided by Katherine Tyson
Do you have any questions for us? 
Explain feedback after each mentor-mentee meeting and check-ins throughout the program 

Emphasize the point of consistency in the mentor-mentee relationship
What did you think of this meeting? Was it helpful? Anything you’d like to change? 

Following training to be administered over the course of the program
Chapter 5

Ongoing Training

Peace Circles

Start by asking what the kids think punitive justice is. Write responses on the board.

· Emphasize the correct points.

· Focused on punishment for transgressions. No attempt to restore of harmony. Hierarchical - politicians make laws, judge executes laws, police enforce laws. Incarceration. 

· Ask who knows someone in this system—someone in jail/prison (do not need to share who it is) 

· What has it done for the person being punished?  For their family?  For the community?  (Will need to help them think this through) What are the residual problems that were caused by this?

Once all responses are written down, ask what they think restorative justice is.

· Emphasize the correct points.

· Restorative Justice focuses on repairing the harm caused by conflict. Restoring harmony between individuals. Not focused on punishment. Punishment is decided by community, not a judge or the law.

Explain what a peace circle is in terms of restorative justice. Depending on staff that are available, reasonably decide to split up participants into groups (5-7 people in each group), with at least one staff in each group to be Circle Keeper.

· Peace circles are a safe space for individuals to share their thoughts and feelings. Usually they are brought together to settle disputes when an conflict occurs, but they can be used for any reason. Everyone has an equal voice and each voice holds the same weight.

Rearrange room to allow participants to sit in a circle. One researcher will take on the role of circle keeper and establish the role of the talking piece. 

· The talking piece should be an item sacred to the Keeper – and the Keeper should voice its personal meaning to the group. Since this is the first session, the Keeper (and all researchers) need to lead by example; the Keeper should bring an item with a deeply emotional story to share, showing the participants that the Circle is a safe place to open up with all emotions.

· Researchers should sit in strategically appropriate locations in the circle to steer the conversation in the right direction if we get off topic so the Keeper does not have to interrupt.

· The Circle Keeper will then ask the participants to come up with guidelines for appropriate behavior and conduct during the Circle and for all Circles from this point on. Keeper will start with an example of a value and one way to create it, e.g., trust and share feelings without being made fun of. 

· Have participants write down ideas on cards share it with the group. Then have each person identify the most important guideline for the circle and write down these on the big paper. Go around the circle again to make sure nothing else should be added. Once consensus is achieved, those guidelines will be followed for the rest of the sessions.

Choose a topic and role play what a circle would look like

· Check out: have students reflect on peace circles

Becoming Researchers

Participatory Action Research:

What is it?

· “A systematic investigation, with the collaboration of those affected by the issue being studied, for the purpose of education and taking action or effecting social change.”

· Making changes within the community TOGETHER

· “Centers on community strengths and issues”

· “Co-learning process for researchers and community members”

· “An empowering process through which participants can increase control over their lives by nurturing community strengths and problem solving abilities”

· “Reawakening the power we already have”

Interview Skills

1. Extracting Information 

a. Difference between a closed-ended question and an open-ended question 

i. Closed-ended questions: can help get specific information, can be helpful for beginning an interview if the interviewee is shy 

ii. Open-ended questions: help to create a picture or a story, allow interviewee to share more 

2. Listening Skills

a. One of the most important skills we can develop!

i. Intent Listening: 

1. Listen to understand, get facts and ideas

b. Levels of Listening

i. Ignoring: when you don’t listen at all

ii. Pretend Listening: saying “uh-huh” or “yeah” when you don’t really know what the speaker is saying

iii. Selective Listening: only listening to bits and pieces of what someone is saying (ex. having a conversation with someone while watching TV)

iv. Attentive Listening: making an effort to pay attention to the actual words and emotions of the speaker

v. Empathic Listening: Getting into the other person’s world and feeling/seeing things the way s/he does

Group Discussion:

1. How does it feel when someone is “pretend listening” to you? How can you tell?

2. Share a time when someone listened to you empathically. How did that feel?

Handout 10 - Interviewing Activity

Partner Interviews:

Now we will break up into partners and conduct one-on-one interviews. 

Questions:

Activity: allow your partner to answer each question, speaking for 1 minute. Then, repeat back to your partner what they said and your partner will tell you if you heard them correctly or not. 

1. What are the problems that you see in your community?

2. How can a mentoring program help your community?

NOW LET’S SHARE! 

Focus Group  - A focus group is a small-group discussion guided by a trained leader. It is used to learn more about opinions on a designated topic, and then to guide future action. Let’s break into small groups of 4-5 and discuss the questions below. Then, we will share as a larger group. 
1. What do most adults in the United States think about African American youth from low-income communities?

2. What should the average U.S. adult know about African American youth from low-income communities?

Mentor Handouts

Mentoring Program

Handout 1

The goal of the program Saving Lives, Inspiring Youth (SLIY) is for peer mentors (SLIYs) to empower both themselves and younger peers (Young SLIYs), helping them to overcome adversity. SLIYs are chosen because they are able to talk about their lives well and be a positive example to others. We hope to use your power as an older brother or sister in the community to inspire other youth in your community. 

Each SLIY will be paired up with one to two youth between the ages of 8-13 and asked to encourage the Young SLIY’s involvement in the program’s activities and empower them to take responsible action in their own lives. In working together to change young lives within the community, participants will have the power to generate their own ideas and methods for tackling the issues that matter to them. We will be a team to empower our youth and implement a change.

Your role: 

In order to help create this change we are asking you to provide a positive example for the younger kids in the program by being a mentor. 

Goals of training:

Gain an understanding of what it means to be a mentor.

Learn how to build a relationship with your mentee.

Develop effective listening and communication skills.

Learn how to manage crisis and conflict. 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Contact Information

Dakari Quimby: dquimby08@gmail.com; 240-603-4681

Darrick Scott: d.scott107@yahoo.com

WHAT IS A MENTOR?

Handout 2

A mentor is someone who takes time to listen to and care for others. Typically, a mentor is able to help because he or she is willing to share his or her unique life experiences and knowledge. Many successful people have had a mentor to help them achieve goals in areas like education, employment, recreation, and family life. Without this extra help, their goals could have been more difficult to achieve.  A person who benefits from having a mentor is known as a mentee. 

What do you think it means to be a mentor?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Eight Important Features of Successful Mentors

Handout 3

1. Be a friend – Be kind, warm, and caring. 

2. Have realistic goals and expectations – Understand that you can’t change everything for your mentees, but you can be there and give proper support. 


3. Be positive — Look on the bright side of things and maintain a good attitude during the conversation 

4. Let your mentees have control over what the conversation — Let the mentees talk about things on their own time. Don’t probe. 

5. Listen — Show eye contact and pay attention to your mentees 

6. Respect the trust your mentee places in you – Don’t make fun of your mentees or betray their trust. 

7. Remember that you are responsible for building the relationship – Take initiative and show your mentees that you care. 

8. Be There!- Most successful mentors are able to meet with youth on a regular and consistent basis. 

Roles of a Mentor

Handout 4

Mentors are there to be role models, to listen, to understand, and provide a good example

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

How do you define mentorship? What makes a good mentor?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

What makes a bad mentor? What are some things being a mentor is not? 

________________________________________________________________________

________________________________________________________________________

Building Relationships

Handout 5

Understand your mentee and their interests. Be sure to use your mentee’s interests to get your message across. Remember to communicate your message through what excites your mentee. With your mentees remember to be open, honest, and warm. Do not come across as cold, rigid, or uninviting. Do not be critical, judgmental, or laugh at your mentees' comments. This is an open environment where your mentees are free to speak their minds.
Think about your own experiences in relationships with other peers.

How long did it take for those relationships to form? How long did it take for you to trust and feel attached to the peer? Why did they begin to trust that person? Did the trust remain? Did you ever begin to question it? If so, why?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Getting to know your mentee

Handout 6

• Ask open-ended questions. Don’t ask, “How was school today?” Instead ask,

“What did you do in school today?” 

• Paraphrase—restate in your own words—what you think the person has

said. When paraphrasing is accurate, your mentee will feel understood. If it is

off the mark, it invites her or him to clarify and also reminds you to listen more

closely.

• Ask questions when you don’t understand.

• Put yourself in your mentee’s “shoes” and try to understand the world from her

or his perspective.

• Put aside already held ideas and refrain from passing judgment.

• Give your mentee the same respect that you desire for yourself when you are

talking to someone.

How to Kill a Conversation

• Tell the speaker that the way he or she feels is wrong. “It’s silly to feel that way.”

• Don’t look at the person who is speaking to you.

• Look distracted, drum your fingers on the table, or use some

other body language to signal to the speaker that you’re not really interested.

• While the person is speaking, think about what you’re going to say in reply. It’s

not possible to be forming your own words and concentrating on the speaker’s

at the same time—so the response you’re planning is unlikely to be very useful.

• Be judgmental and challenging. Ask questions that put your mentee on the

spot. “Your grades should be better.” “You shouldn’t have said that to her.” “How

could you possibly think that?”

• Interrupt the person who is talking. Finish his or her sentences.

How would you start a conversation with your mentee? Turn to someone you don’t know and try having a conversation? How did it go?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Effective Communication, Confidentiality, and

Boundaries

Handout 7

Think about some one-on-one conversations you have been involved in recently. Would you describe yourself as a good listener? Why? Did you do anything that made you a less effective listener?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Write down one thing you do or one quality you have that makes you a good listener. Also write one thing you do or quality you have during conversations that

interferes with listening well. 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Handout 8

Building motivation for change with “OARS”

Open-ended questions

Affirmations

Reflective listening

Summarizing

Practice using OARS in a conversation

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Handout 9
From Kendall, P. C. (Ed.). (2011). Child and adolescent therapy: Cognitive-behavioral procedures. Guilford Press.
Problem Solving
1) What’s the Problem?

2) Brainstorm solutions to the problem (write down any whether it is a good or bad fit)

3) What’s the best outcome? (State what would happen for each possible solution and rate each solution and outcome as good or bad)

4) Choose the best solution and try it out

5) Decided whether it worked?

Whenever Darrick sits on his favorite bench on the playground, Robert tells his friends, “Watch this.” Robert walks over to the bench and sits right next to Darrick. Then he uses his body to push Darrick off the end of the bench and onto the ground. Robert and his friends laugh at Darrick, and Darrick starts to cry. (from Education Development Center.)

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Handout 10

Anger Management

8 steps to Anger Management

1) Call a truce to anger

2) Rewire what sets you off

3) Tell your story

4) Get good at grieving

5) Take responsibilities for your feelings

6) Decide to speak with decency

7) Take notice when you feel offended by what someone is saying

8) Learn to listen to both sides of the conflict

Think of a situation where you were angry and think how these steps could have been applied.

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Handout 11

Development

Where are mentees developmentally?

Think about what your middle/elementary school experiences were like. What were the major issues you were dealing with? What would you have wanted in a mentor when you were in middle/elementary school?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Handout 12

Trauma & Stress

Who has been an important mentor to you – offering you a positive attachment and helping you with trauma or stress?
________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

How did that person help you with what was stressful or traumatic?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

What principles did you learn from this that you can use when you are a mentor?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Share the principles with the larger group.

Handout 13

Check In possibilities
Take 15-20 minutes to check in with your mentee. This is a great time to discuss how both your weeks went, the good and the bad things. Focus on your mentee: make sure to listen and share when appropriate.

Possible check in questions:

1. “High, Low, Ha” -- What was the best, worst, and funniest part of you week?

2. What is one thing that you accomplished this week that you are proud of?

3. If you could change one thing about the past week, what would it be and why?

4. Did anything bad happen at school, at home, or in your neighborhood? How did that make you feel?

5. What was one way that you helped someone this week? 

6. What is one thing that you are excited for? What is one thing you’re worried about?

7. Suggested topics:

8. 1. Five years from now, I will be...

9. 2. Write about a day you'd like to forget.

10. 3. Describe someone who is a hero to you. Why?

11. What would you do if you were locked inside of your favorite store over night? (Giving them opportunity to express their personality)

12. 5. Make a list of 10 things that make you feel good.

13. Now both you and your mentee set one goal for the week. Make sure that it is specific and accomplishable. (Ex. ‘This week I’m going to do my math homework and turn it in on time.’)
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