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COURSE DESCRIPTION: 

The primary purpose of this course is to provide candidates with the knowledge, skills, and dispositions 

necessary to assist school-aged students to accomplish positive educational outcomes. Candidates will 

examine data and the use of data in making decisions on several different levels: student level, class level 

and school level.  Finally, candidates will focus on the leadership skills needed to help facilitate using 

data to make decisions on all three levels.  This is the second part of a 2 course sequence focusing on the 

leadership and the use of data.  The prerequisite for this course is ELPS 406–Foundations of using Data 

for Continuous Improvement. 

 

CONCEPTUAL FRAMEWORK: 

This course is designed for students whose goal is to become a principal building leader. 

“Professionalism in Service of Social Justice” represents the foundation upon which this course has been 

developed. In support of this fundamental tenet of leadership development, The School of Education, as 

part of Loyola’s Jesuit tradition, espouses the conceptual framework of professionalism in service of 

social justice, through its components of service, skills, knowledge and ethics.  

 

Students gain skills commensurate with professionalism in the service of social justice through the 

development of data-based decision-making and intervention planning skills in a multicultural context. 

Students also provide service to a wide range of schools through summarizing school wide data and 

making recommendations in an ethical and responsible manner, with a focus on needs of an increasingly 

diverse school population. 

 

 Candidates demonstrate an understanding of issues of social justice and inequity. (CF3) 

 Candidates demonstrate skills that will enable them to work effectively with diverse clients. 

(CF4) 

 

COURSE OBJECTIVES 

The effective school leader uses data on several levels: student level, class level and school level. This 

course will examine strategies to explore the use of data on all three of these levels.  As a result of this 

class,  

candidates will: 

 

 collect and analyze student level data to develop an intervention plan 

 use data to evaluate student growth and make classroom recommendations 

 apply the action research cycle to developing teacher-led data teams 

 explore an area of school improvement goal using data 

 identify sources of data to develop an evaluation scheme for a grant application. 

 

 

 



 
TEXTS  

 

Required: 

 

Access to LiveText - http://www.luc.edu/education/admission/tuition/course-management-fee/ .  

Karsh, E. and Fox, A. (2009) The only grant writing book you’ll ever need.  Philadelphia, PA: Perseus 

Books.   

 

Kaufman, R., Guerra, I., and Platt, W. (2006) Practical evaluation for educators.  Thousand Oaks, CA: 

Corwin Press.  

 

Picciano, A. (2006) Data-driven decision making for effective school leadership. Upper Saddle River, NJ: 

Pearson. 

 

Searle, M. (2013) Causes and cures in the classroom: getting to the root of academic and behavior 

problems.  Alexandria, VA: ASCD.   

 

Spaulding, D. and Falco, J. (2013) Action research for school leaders. Upper Saddle River, NJ: Pearson. 

 

Recommended Text (for reference only) 

 

Carroll, S. and Carroll, D. (2002) Statistics made simple for school leaders: Data-driven decision making.  

Lanham, Maryland: Scarecrow Education.   

 

 

TECHNOLOGY 

The information pertinent to school organizations and instructional leadership constantly changes. 

Therefore, throughout the course, students will develop and practice skills in locating and using on-line 

resources critical to these topics. All students MUST register their LIVETEXT account. Students must 

use their Loyola University Chicago email to register this account. Failure to register one’s LIVETEXT 

account will result in a student not being able to receive a final grade. 

School

Level Data

Class Level Data

Student Level  
Data

http://www.luc.edu/education/admission/tuition/course-management-fee/


 

DISPOSITIONS 

Each course in the School of Education seeks to foster professional dispositions. The dispositions 

(Professionalism, Fairness and the Belief that all Students can Learn) will be assessed in each course, 

using the Disposition Rubrics found in LiveText and in the Program Handbook.   

 
Syllabus Addendum Link:      http://luc.edu/education/syllabus-addendum/ 

 This link connects you to the Loyola University Chicago policies and guidelines for: 

Academic Honesty 

Accessibility 

Conceptual Framework 

EthicsLine Reporting Hotline 

Electronic Communication Policies and Guidelines 

 

DIVERSITY 

In concert with the conceptual framework for the School of Education, faculty and students will be 

expected to show respect and sensitivity to individual, cultural, social, and economic diversity. In this 

spirit, as we look at questions of organizational theory, instructional leadership and student achievement, 

it will be our challenge to create will and capacity within our schools so that all educational stakeholders 

can fulfill the promise of education. 

 
IDEA OBJECTIVES  

In order to continue to improve this course, an online-course evaluation system will be utilized.  Feedback 

from students is critical in the continuous improvement process.  It is crucial that students return this 

form.  The following objectives will be used to frame the course: 

 

 Learning to apply course material (to improve thinking, problem solving, and decisions) 

 Developing specific skills, competencies, and points of view needed by professionals in the 

field most closely related to this course 

 Acquiring skills in working with others as a member of a team 

 Learning how to find and use resources for answering questions or solving problems 

 Learning to analyze and critically evaluate ideas, arguments, and points of view 

 

IDEA Course Evaluation Link for Students 

Students will be expected to use their Student IDEA login on the IDEA Campus Labs website: 

http://luc.edu/idea/  in order to complete the course evaluation at the end of the semester.  

 
Grading 

Homework = 60 points (5pts each submission) 

Participation = 40 points 

Student Intervention Project = 100 points 

Grant Application Project = 100 points 

School Improvement Process Project (Intern Assessment One) = 480 points 

Dispositions = 72 points 

 

Assignments will not be accepted past the stated due date on the syllabus. References must be cited 

using APA 6th edition style. 

 

ALL WRITTEN ASSIGNMENTS MUST BE TYPED AND DOUBLE SPACED. It is the 

expectation that assignments are written at a professional level using correct English grammar and 

syntax, organized thought and higher level thinking skills.  

http://luc.edu/education/syllabus-addendum/
http://luc.edu/idea/


 

Assessment of Learning 
There are 3 major assessments of learning in this course.  Below is a brief description of each assignment.  

Rubrics, graphic organizers and other supporting detail necessary for successful completions of these 

assignments can be found on the course Sakai site. 

 

Assessment # 1 – SIP Process (Total 480 points) 

Demonstrate a comprehensive understanding and performance in data analysis, school improvement, and 

conducting the School Improvement Plan (SIP) process (to the extent possible). 

 Focus Area: 1.1 – Explain the purpose of the SIP and its relationship to the school’s vision in a 

presentation to the class as if you were presenting to a group of stakeholders (e.g., at a faculty 

meeting, department meeting, parent group, community group, etc.)  

 Focus Area: 1.2 – Analyze and review data, including but not limited to, state test results, and work 

with a faculty group/team to identify areas for improvement and interventions, with particular 

attention given to NCLB student subgroups and low performing students.  

 Focus Area: 1.3 – Work with faculty or faculty teams to create, implement, and formatively evaluate 

a school improvement action plan.  

 Focus Area: 1.4 – Work with faculty or faculty teams to gather and examine data to assess progress 

on the SIP and make recommendations for improvements or modifications to the SIP for the 

following year.  

This assessment will also serve as the Internship Assessment #1.   

Specially, Focus Area 1:3 and 1:4 will require the development of an action research plan and the creation 

of a data team to examine the area for improvement and develop/implement an improvement strategy. 

Assessment #2-Grant Application (Total 100 points) 

Using data from the candidate’s school, identify an area of instructional need for the school.  With this 

information, develop a grant application that identifies the need, creates a rationale for the requested 

program, develops an appropriate budget, presents an implementation timeline and suggests an 

appropriate evaluation framework (based in data).  With this grant application, identify an appropriate 

funding source and research the grant making history to determine if this is a reasonable prospect.  

Although most likely not required for the grant application, candidates will create a logic model to plan an 

evaluation of the proposed changes suggested in the grant application. 

Assessment #3- Student Intervention (Total 100 points) 

Focusing on one student who is experiencing classroom difficulty (either academic or behavioral), 

develop an intervention plan that is data-based and track student progress over six weeks. This case study 

write-up should consist of the following: 

 Background description of the student (no identifying information should be included in the report)         

 Analysis of the classroom difficulty (root cause analysis),   

 Description of the intervention, including relevant review of literature and evidence of effectiveness  

 Visual representation of the data (baseline data and progress monitoring data) 

 Discussion of the results 



 Recommendations 

TENTATIVE COURSE SCHEDULE 

Date Topic Readings Assignments Due 

1/21/16 

 

Course Introduction 

Aligning the Course and the Internship 

 

A Primer on Consultation Skills 

 What is the relationship between 

effective collaboration skills and 

action research? 

 

  

1/28/16 

 

Revisiting the School Improvement Process 

 What does the voice of ‘leadership 

experience’ tell you about the school 

improvement process? 

 What are the hurdles that are 

encountered during the SIP? 

 What are the strategies that can be used 

to overcome these hurdles? 

 What is the status of the school data 

portfolio? 

 

 Spaulding and 

Falco- Chapters 

1-4 

 Picciano Chapter 1 

Reading Reflection Page 

2/4/16 

 

Action Research 

 How can Action Research be used as a 

leadership tool? 

 What is the connection between root 

cause analysis, data and school 

improvement? 

 

 Picciano Chapter 

2-3 

 Spaulding and 

Falco- Chapters 

5-8 

 Searle Intro and 

Chapters 1-3 

 

Reading Reflection Page 

2/11/16 Developing Data Teams 

 Can distributed leadership facilitate 

school improvement? 

 What are the skills and dispositions that 

impact staff use of data? 

 

 Picciano Chapter 4 

 Searle Chapters 4-

6 and conclusion 

 Spaulding and 

Falco- Chapters 

9-11 

 

Reading Reflection Page 

2/18/16 Data Retreats 

 How group facilitations processes 

engage staff in data analysis? 
 What is the connection between data 

retreats and shared responsibility? 

 Picciano Chapter 5 

 Spaulding and 

Falco- Chapters 

12-13 

Reading Reflection Page 

2/25/16 Developing Student Interventions 

 How can the action research process 

inform the student intervention 

process? 

 Picciano Chapter 6 

 Karsh and Fox- 

Part 1 

Reading Reflection Page 

3/3/16 Developing Student Interventions (cont) 

 What is evidenced based instruction and 

who says so? 

 Picciano Chapter 7 

 Karsh and Fox- 

Part 2 

Reading Reflection Page 



Mid Term Self Evaluation of Participation 

3/10/16 Representing Data Visually 

 How can using info-graphics and other 

visual representation facilitate data 

analysis? 

 

Action Research Seminar 

Picciano Chapter 

8 

Reading Reflection Page 

 

Check in-Present a progress 

monitoring report on the 

status of your action 

research  

3/17/16 Grant Writing 

 How does good data analysis form the 

foundation of the successful grant 

application? 

 

 Picciano Chapters 

9-10 

 Karsh and Fox- 

Part 3 

Reading Reflection Page 

3/24/16 HOLY THURSDAY – NO CLASS   

3/31/16 Logic Model 

 What is connection between the Logic 

Model and the grant writing process? 

 

No in person class meeting   

Required online engagement – Details to be 

posted on Sakai. 

 Spaulding and 

Falco- Chapters 

14-17 

 Kaufman, Guerra, 

and Platt 

Introduction and 

Part I  

Reading Reflection Page 

4/7/16 Student Intervention Seminar  Kaufman, Guerra, 

and Platt Part II  

Reading Reflection Page 

 

Check in-Present a progress 

monitoring report on the 

status of your student 

intervention 

4/14/16 Student Intervention Seminar  Kaufman, Guerra, 

and Platt Part III  
Student Intervention 

Project due 

Reading Reflection Page 

 

Check in-Present a progress 

monitoring report on the 

status of your Intern 

Assessment One 

 

4/21/16 Grant Writing Seminar  Kaufman, Guerra, 

and Platt Part IV  
School Improvement 

Process Project (Intern 

Assessment One) –Due 

Reading Reflection Page 

 

Check in- Present a 

progress monitoring report 

on the progress of you grant 

application 

 

4/28/16  

RE-CAP 

 

End of Course Self Evaluation of Participation 

 Grant Application Project 

Due 

 

 



 
 
Rubric - Intern Assessment One 
Score Standard/Element Target (15) Acceptable (10) Unacceptable (5) 

 ELCC 1.1. Develop a 

School Vision of 

Learning 

Candidates understand 

and can collaboratively 

develop, articulate, 

implement, and steward 

a shared vision of 

learning for a school. 

The candidate 

describes the school 

mission.  The 

candidate 

comprehensively 

describes how each of 

the two school 

improvement plan 

goals aligns with this 

school mission. 

 

The candidate 

describes the school 

mission.  The 

candidate describes 

how one of the two 

school improvement 

plan goals aligns 

with this school 

mission. 

The candidate 

describes the school 

mission.  The 

candidate does not 

describe how either of 

the two school 

improvement plan 

goals aligns with this 

school mission. 

 ELCC 1.4 Steward a 

School Vision of 

Learning 

Candidates understand 

and can evaluate school 

progress and revise 

school plans supported 

by school stakeholders. 

The candidate 

describes 

comprehensively how 

each of the two school 

improvement plan 

goals addresses the 

need to improve 

student outcomes. 

The candidate 

describes 

comprehensively 

how one of the two 

school improvement 

plan goals addresses 

the need to improve 

student outcomes. 

 

The candidate does 

not describe how 

either of the two 

school improvement 

plan goals addresses 

the need to improve 

student outcomes. 

 ELCC 2.3  Apply Best 

Practice to Student 

Learning 

Candidates understand 

and can develop and 

supervise the 

instructional and 

leadership capacity of 

school staff. 

 

 

 

The candidate 

comprehensively 

describes and justifies 

the current or newly 

proposed professional 

development program 

that aligns with the 

chosen school 

improvement goal.  

The candidate 

describes how this 

professional 

development plan will 

bring about successful 

teaching and learning.  

The candidate 

describes and 

justifies the current 

or newly proposed 

professional 

development 

program that aligns 

with the chosen 

school improvement 

goal.  The candidate 

does not describe 

how this professional 

development plan 

will bring about 

successful teaching 

and learning. 

The candidate 

describes the 

professional 

development plan.  

However, the 

candidate does not 

justify the current or 

newly proposed 

professional 

development program 

that aligns with the 

chosen school 

improvement goal.  

Nor does the 

candidate describe 

how this professional 

development plan will 

bring about successful 

teaching and learning. 

 

 ELCC 3.2 Manage the 

Operations 

Candidates understand 

and can efficiently use 

human, fiscal, and 

technological resources 

to manage school 

For the chosen SIP 

goal, the candidate 

displays and analyzes 

data in a user-friendly 

manner.  The 

candidate 

hypothesizes whether 

or not the intervention 

For the chosen SIP 

goal, the candidate 

displays and analyzes 

data in a user-

friendly manner.  The 

candidate 

hypothesizes whether 

or not the 

For the chosen SIP 

goal, the candidate 

displays and analyzes 

data in a user-friendly 

manner.  The 

candidate does not 

hypothesize whether 

or not the intervention 



operations. 

 

will be effective with 

justification.  Finally, 

based on these data, 

the candidate makes 

recommendations and 

justifications for 

changes to the 

intervention if 

necessary or justifies 

why the current 

intervention is 

appropriate.  

intervention will be 

effective with 

justification.  

However, the 

candidate does not 

make 

recommendations 

and justifications for 

changes to the 

intervention if 

necessary or justifies 

why the current 

intervention is 

appropriate. 

will be effective with 

justification.  

Additionally, the 

candidate does not 

make 

recommendations and 

justifications for 

changes to the 

intervention if 

necessary or justifies 

why the current 

intervention is 

appropriate. 

 

 ELCC 4.1. Collaborate 

with Families and Other 

Community Members 

Candidates understand 

and can collaborate with 

faculty and community 

members by collecting 

and analyzing 

information pertinent to 

the improvement of the 

school’s educational 

environment. 

Loyola CF 4 

For the chosen SIP 

goal, the candidate 

makes 

recommendations 

regarding the design 

and implementation 

processes that provide 

opportunities for 

families and 

community members 

to collaborate with the 

school. 

For the chosen SIP 

goal, the candidate 

makes 

recommendations 

regarding the 

implementation 

processes that 

provide opportunities 

for families and 

community members 

to collaborate with 

the school.  

However, the 

candidate does not 

make 

recommendations for 

the design processes 

that include families 

and community 

members to 

collaborate with the 

school. 

 

For the chosen SIP 

goal, the candidate 

does not make 

recommendations 

regarding the design 

or implementation 

processes that provide 

opportunities for 

families and 

community members 

to collaborate with the 

school. 

 ELCC 4.2. Respond to 

Community Interests 

and Needs 

Candidates understand 

and can mobilize 

community resources by 

promoting an 

understanding, 

appreciation, and use of 

diverse cultural, social, 

and intellectual 

resources within the 

school community. 

 

For the chosen SIP 

goal, the candidate 

makes 

recommendations 

regarding the design 

and implementation 

processes that respond 

to the diverse needs of 

students and therefore 

respond to community 

interests and needs. 

For the chosen SIP 

goal, the candidate 

makes 

recommendations 

regarding the design 

processes that 

respond to the 

diverse needs of 

students and 

therefore respond to 

community interests 

and needs.  However, 

the candidate does 

not make 

recommendations for 

the implementation 

For the chosen SIP 

goal, the candidate 

does not make 

recommendations 

regarding the design 

and implementation 

processes that respond 

to the diverse needs of 

students and therefore 

respond to community 

interests and needs. 



processes that 

respond to the 

diverse needs of 

students and 

therefore respond to 

community interests 

and needs. 

 

 

 

 

 

 

 

 

 ELCC 4.3.Mobilize 

Community Resources 

Candidates understand 

and can respond to 

community interests and 

needs by building and 

sustaining positive 

school relationships with 

families and caregivers. 

 

For the chosen SIP 

goal, the candidate 

describes the funding 

needs for the 

implementation and 

possible community 

resources that could 

provide such funding.  

The candidate 

comprehensively 

describes how to 

begin to mobilize 

these community 

resources.  

For the chosen SIP 

goal, the candidate 

describes the funding 

needs for the 

implementation and 

possible community 

resources that could 

provide such 

funding.  However, 

the candidate does 

not describe how to 

mobilize these 

community 

resources. 

For the chosen SIP 

goal, the candidate 

does not describe the 

funding needs for the 

implementation and 

possible community 

resources that could 

provide such funding.  

Additionally, the 

candidate does not 

describe how to 

mobilize these 

community resources. 

 

 ELCC 6.1. Understand 

the Larger Educational 

Context 

Candidates understand 

and can advocate for 

school students, families, 

and caregivers. 

Loyola CF 3 

Within Part 1 of the 

assignment, the 

candidate 

comprehensively 

describes the context 

of the school.  The 

candidate then 

describes for each of 

the two SIP goals how 

these goals reflect the 

current school context.  

 

Within Part 1 of the 

assignment, the 

candidate describes 

the context of the 

school.  The 

candidate describes 

only how one of the 

two SIP goals 

reflects the current 

school context. 

Within Part 1 of the 

assignment, the 

candidate describes 

the context of the 

school.  The candidate 

does not describe how 

either of the two SIP 

goals reflect the 

current school 

context. 

 
 
 
 
 
 
 
 
 
 
 
 



 
 
 

Dispositions’ Rubric 

PROFESSIONALISM Target Acceptable Unacceptable 

Candidate meets all deadlines Candidate meets all 
deadlines consistently. 

Candidate meets deadlines 
with a few exceptions. 

Candidate frequently does not 
meet deadlines. 

Candidate is able to work with 
peers on assignments 

Candidate consistently works 
with peers in a positive 
manner. 

Candidate works with peers in 
a positive manner most of the 
time. 

Candidate is unable to work with 
peers on assignments causing 
disruption to the group process. 

Candidate attends class and is 
punctual to class 

Candidate consistently 
attends class and is always 
punctual. 

Candidate attends class and is 
punctual with a few 
exceptions. 

Candidate frequently misses 
class and/or is often tardy. 

Candidate honestly and 
accurately cites other’s work 

Candidate honestly and 
accurately cites other’s work 
in a consistent manner. 

Candidate honestly cites 
other’s work but at times is not 
accurate with the exact 
citation. 

Candidate misrepresents other’s 
work as his/her own. 

Candidate communicates 
promptly with faculty  

Candidate consistently 
communicates in a prompt 
manner (either by email or 
phone) with faculty. 

Candidate usually 
communicates with faculty in a 
prompt manner (either by 
email or phone). 

Candidate does not 
communicate with faculty in a 
prompt manner causing much 
disruption to the implementation 
of the candidate’s program. 

Candidate uses technology in 
the classroom only for 
academic purposes 

Candidate consistently uses 
technology in the classroom 
only for academic purposes. 

Candidate uses technology in 
the classroom for academic 
purposes with a few 
exceptions. 

Candidate uses technology 
inappropriately often checking 
personal email and/or surfing the 
web in the classroom. 

Candidate demonstrates ethical 
behavior in all graduate work as 
prescribed by AASA and ISLLC 
standards 

Candidate consistently 
demonstrates ethical 
behavior in all graduate work 
as prescribed by AASA and 
ISLLC standards. 

Candidate demonstrates 
ethical behavior in all graduate 
work as prescribed by AASA 
and ISLLC standards with few 
exceptions. 

Candidate demonstrates 
unethical behavior (such as 
dishonesty, cheating, or 
spreading gossip) in graduate 
work. 

FAIRNESS Target Acceptable Unacceptable 

Candidate is able to reflect and 
respect other points of view 
within the university setting 

Candidate consistently 
reflects and respects other 
points of view within the 
university setting. 

Candidate respects other 
points of view with few 
exceptions.  In the case of 
these exceptions, the 
candidate reflects to remedy 
the situation within the 
university setting. 

Candidate does not respect 
other points of view.  The 
candidate does not reflect upon 
his/her unfair behavior and does 
not attempt to remedy the 
situation within the university 
setting. 

ALL STUDENTS CAN LEARN Target Acceptable Unacceptable 

Candidate demonstrates a 
belief that all students can learn 
within the university setting 

Candidate consistently 
demonstrates a belief that all 
students can learn within the 
university setting. 

Candidate demonstrates a 
belief that all students can 
learn within the university 
setting with a few exceptions.  

Candidate does not demonstrate 
a belief that all students can 
learn within the university setting. 

Candidate demonstrates 
respect for  cultural differences 
within the university setting  

Candidate consistently 
demonstrates respect for 
cultural differences within the 
university setting and 
continually seeks to gain 
greater inter-cultural 
competence. 

Candidate demonstrates 
respect for cultural differences 
within the university setting 
with few exceptions.  The 
candidate seeks to gain 
greater inter-cultural 
competence. 

Candidate does not demonstrate 
respect for cultural differences 
within the university setting and 
does not seek to gain inter-
cultural competence 

Candidate demonstrates social The candidate advocates The candidate supports social The candidate’s words and 



justice within the university 
setting 

strongly for social justice 
within the university setting in 
both word and deed. 

justice within the university 
setting in both word and deed. 

deeds within the university 
setting do not support the 
principles of social justice. 

ELPS 407 Self-Evaluation of Participation  
 

 
Name: _________________________________________________   
 
Rate yourself on each area of class participation by placing a check next to the statement that best describes 
your level of participation in that category.  
 
Professional Attitude and Demeanor Part I 

 Always prompt and regularly attend classes. (4)  

 Rarely late to class and regularly attend classes (No more than 1 absence). (3) 

 Sometimes late to class and regularly attend classes. (No more than 2 absences). (2) 

 Often late to class and/or poor attendance of classes (More than 2 absences). (1) 
 
Professional Attitude and Demeanor Part II 

 Always prepared for class with assignments and required class materials. (4) 

 Rarely unprepared for class with assignments and required class materials. (3) 

 Often unprepared for class with assignments and required class materials. (2) 

 Rarely prepared for class with assignments and required class materials. (1) 
 
Level of Engagement in Class 

 Always a willing participant. Contributes by offering ideas and asking questions each class in small groups and 
the whole class. (4) 

 Often a willing participant. Contributes by offering ideas and asking questions each class in small groups or the 
whole class. (3) 

 Rarely a willing participant. Rarely contributes to class by offering ideas or asking questions. (2) 

 Never a willing participant. Never contributes to class by offering ideas or asking questions. (1) 
 
Listening Skills 

 Listen when others talk, both in groups and in class. Incorporate or build off of the ideas of others. Never 
distracted by personal/professional email or cell phone. (4) 

 Listen when others talk, both in groups and in class.  Rarely distracted by personal/professional email or cell 
phone. (3) 

 Rarely listen when others talk, both in groups and in class.  Sometimes distracted by personal/professional 
email or cell phone. (2) 

 Do not listen or interrupt when others talk, both in groups and in class.  Often distracted by 
personal/professional email or cell phone. (1) 

 


