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Fall 2018 / Loyola University Chicago 
Tuesdays & Thursdays / 8:30 – 9:45 AM 
Mundelein Center 205 
Instructor: Michael Klonsky, PhD 
Office Hours: By appointment  
 
Course Introduction 
In this course we will explore the development of urban education through the social, historical 
and political shaping of education policy in the United States. We will gain deeper 
understanding of the ways education policy shapes practice in American public schools through 
a combination of field experiences and scholarly reflection, often using Chicago as a touchstone 
for our inquiry and analysis.  
 
As you prepare for this course, consider some of the questions we will need to ask in order to 
understand what makes schooling in cities unique. What is urban education, exactly? Who is 
educated in urban schools? Is everyone educated equally? Who educates urban students? As 
we begin to answer these questions, we will investigate current issues in urban education such 

http://voyceproject.org/2018/03/31/goodkidsmadcity-a-new-student-movement-is-born-out-of-the-streets-of-chicago-baltimore-and-d-c/
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as school choice, school closure, standardized testing and equity initiatives, developing the 
ability to analyze the multiple and contested factors that influence urban education in the US.  
 
School of Education Conceptual Framework  
This course is grounded in the School of Education’s Conceptual Framework, which emphasizes 
that our mission is social justice, but our responsibility is social action through education. As we 
engage with issues of race, class and power, the social justice framework allows us to bring a 
critical lens to our analysis of education policy and practice. Rather than simply accept policy as 
written, we will learn to interpret, analyze and critique policy as it is put into practice in diverse 
urban learning environments.  
 
IDEA Objectives: Course Goals  

● Participants will gain factual knowledge about major policies and practices occurring in 
many urban American school districts today, how policies manifest in urban districts and 
classrooms, and how different factors influence K-12 students’ learning experiences and 
opportunities  

● Participants will critically analyze and evaluate policies and practices in urban schools.  
● Participants will apply knowledge and skills from this course to urban education-relevant 

issues of importance to them, in order to understand and be able to act upon issues.  
 
Diversity 
In support of the SOE Conceptual Framework, this course honors and respects diversity within 
our class group, in class topics and in class discussion. Class participants are encouraged to 
engage intersectional social identities (e.g., class, gender, ethnicity, race, sexual and gender 
identity, and age) through our collective inquiry. As an instructor, I ask that all participants 
respect the diversity of identities, views and experiences in our class, and agree to engage 
respectfully of one another at all times. If, at any time, you have concerns about your ability to 
safely express your social identity, views or experiences in class, please do not hesitate to 
contact me.  
 
Assigned Texts 
 
The following texts are required for this course. They can be purchased at the Loyola University 
Bookstore, Lake Shore Campus, 6435 N. Sheridan Road. You can also order books online at 
www.luc-lsc.bkstr.com. 

 
● Cucchiara, Maia (2013). Marketing schools, marketing cities: Who wins and who loses 

when schools become urban amenities. Chicago, IL: University of Chicago Press. ISBN 
022601682X.  

● Picower, B., & Mayorga, E. (2015). What's Race Got to Do with It? How Current School 
Reform Policy Maintains Racial and Economic Inequality. 

 
Other suggested books I have read recently, on-topic, but not assigned texts for your reading 
pleasure: 

http://www.luc-lsc.bkstr.com/
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• Gillen, J. (2014). Educating for insurgency: The Roles of Young People in Schools of 
Poverty, AK Press.  

• Coates, T. (2014) Between the World and Me, Random House 
 

 
 
All other readings will be available as PDF documents on the ELPS 240 Sakai page, or as 
accessible via internet with links provided. Please refer to the Class Sessions section of the 
syllabus for information on readings for each class meeting.  
 
Course Site 
The ELPS 240 Sakai page is integral to your success in this course. Please make sure to access 
the page during the first week of class and contact the course instructor if you have difficulty 
accessing the page or its contents. You will need to refer to the Sakai page at least weekly in 
order to download readings, submit assignments or receive class updates.  
 
Course Requirements 
Each assignment for this course is designed to increase your awareness, understanding and 
ability to think critically about issues in urban education. The following is a summary of each 
assignment type, due dates and contribution to the overall course grade. All papers (including 
exams) must be double-spaced, 12-point font (Times New Roman, Cambria or Calibri, 
preferred), with 1” margins. 
 
Class Participation (20%) 
This is a discussion-based seminar. Each of us plays a role in collaborating towards a collective 
understanding of complex issues and ideas. We need you! To receive points for class 
participation you must be present, prepared (i.e. do the readings), and actively engaged. As 
students prefer a variety of learning styles, there will be opportunities for many kinds of 
engagement (i.e. individual reflection, small group work, large group discussion). Your 
attendance will count for 13% of the final grade (0.5% for each class attended) and your 
participation will count for 7%, for a total of 20 % of the final course grade. If you are going to 
be absent from class, please notify me in advance. You will still be held accountable for all 
readings, assignments and course updates.  
 
Electronic devices will be allowed for in-class use only as it pertains to your direct participation 
in course-related activities. Please silence all cell phones and electronic devices. Let me know if 
you have any extenuating circumstances that require you to be on call (i.e. work, family). If you 
must take a call, text, email or some other form of electronic communication while in class, 
please exit the room to do so.  
 
Urban Schools in the News (5%) 
Urban education has become an increasingly “hot” news item. For this assignment, you will 
examine local media sources to find a particular article that is relevant to schooling in urban 
communities. For example, you may examine the recent merger between Ogden and Jenner 
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(http://www.chicagotribune.com/news/local/breaking/ct-ogden-jenner-merger-cps-met-
20170515-story.html): or Education Secretary Considers Using Federal Funds to Arm Schools 
https://www.nytimes.com/2018/08/22/us/politics/betsy-devos-guns.html 
 
For the presentation, you will need to create a simple 1 pager to share with your colleagues. 
The 1 pager handout should include: The article’s main points, connections to readings, and 
implications to the future of urban schools. Please come to class with enough copies of your 1-
pager for each of your colleagues.  
 

Template for Urban Schools in the News 1-pagers 
 

 

            
 

 

 
School Site Visit Reflection Papers (20%) 
We will visit four public schools in Chicago during our work together. School visits will take 
place during our regular class meeting time. Each site visit is within a 30 minute commute of 
Loyola LSC using the campus shuttle or CTA.  You are required to write a short reflection paper 
(2-3 pages) for each of these site visits. The goal of these reflection papers is not to summarize, 
but to make connections between our in-class readings and discussions on policy and practice, 
and what you actually see, hear and experience at each school. Papers will be graded out of 5 
points, with up to 2 points awarded for your development of connections between the 
observation and course content (both readings and discussions), up to 2 points awarded for the 
substance of your description of what you observed, and 1 point for editing and organization.  
 
School Site Visit Reflection Papers will be due on September 18, October 2, October 30 and 
November 13. (Due dates may be adjusted if school site visit dates change). 
 
Capital and Schooling Paper (15%) 

http://www.chicagotribune.com/news/local/breaking/ct-ogden-jenner-merger-cps-met-20170515-story.html
http://www.chicagotribune.com/news/local/breaking/ct-ogden-jenner-merger-cps-met-20170515-story.html
https://www.nytimes.com/2018/08/22/us/politics/betsy-devos-guns.html
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The development of urban communities has been impacted by access to and distribution of 
capital. As wealth and poverty shift in the urban landscape, decisions about where to live and 
attend school are at the core of many families’ lives. This assignment will allow you to develop a 
deeper understanding of families’ experiences with Chicago Public Schools and will give you an 
opportunity to apply the knowledge you have gained about history, economy and privilege in 
urban schools to real, lived experiences.  
 
For this assignment, please read and analyze the article, “How Rich Parents Can Exacerbate 
School Inequality: Fundraising efforts often give their kids an academic edge” by Laura 
McKenna (accessed at: https://www.theatlantic.com/education/archive/2016/01/rich-parents-
school-inequality/431640/ ). How does McKenna’s article complicate school fundraising? In 
what ways do the various forms of capital manifest themselves in parental fundraising? In 
crafting your analysis, please use course readings to support your examples and argument. 
Criteria for grading include your development of a clear, coherent and well-supported 
argument (4 points), clear examples of different forms of capital on the blog (4 points), your use 
of course readings to inform your response (4 points) and the organization, clarity and editing 
of your writing (3 points). 
 
Capital and Schooling Papers will be due on October 16 at 11:55 PM via Sakai.  
 
Midterm Exam (20%) 
The midterm exam will be a take-home exam. There will be four essay questions, from which 
you will choose two. Each response should be 4-5 pages and must include a reference list. Your 
essays will each be graded on a 10-point scale. Criteria for grading include your development of 
a clear, coherent and well-supported argument (8 points), your use of course readings to 
inform your response (8 points) and the organization, clarity and editing of your writing (4 
points).  
 
Midterm exams will be distributed in-class on September 27 and will be due on October 4th at 
11:55 PM via Sakai.  
 
Final Paper & Presentation (20%) 
The final assignment is an opportunity to learn more about a topic of particular interest to you. 
For this assignment, you will draw on concepts and literature that we have explored in class and 
will extend your inquiry beyond the scope of our work together. For example, you may want to 
investigate recent budget shortages and cuts in Chicago Public Schools, or the implementation 
of SB100 (anti-suspension law)  within the district. Once you have determined a topic, you will 
craft a research question and present your findings in class and in a final paper. There are three 
components to this assignment: 
 
1) Final Paper Topic & Question (ungraded). You will be required to submit your final paper 
topic via Sakai on November 8 at 11:55 PM. Your submission only needs to be a paragraph or 
two about the topic you intend to research and a proposed research question; it does not need 
to be a full paper. Although this assignment is ungraded (and, thus, may be ignored by some 

https://www.theatlantic.com/education/archive/2016/01/rich-parents-school-inequality/431640/
https://www.theatlantic.com/education/archive/2016/01/rich-parents-school-inequality/431640/
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participants) you are encouraged to submit it in order to get feedback from the instructor. If 
you do not submit by the assigned date, you are not guaranteed timely feedback on your 
proposed topic.  
 
2) Final Presentation (10%). Please prepare a visual presentation about your final paper topic 
using PowerPoint, Prezi, or another presentation tool that is visually accessible to everyone in 
class. Your presentation should reflect your progress on your Final Paper and describe your 
research in its current state. The goal of the presentation is not to present a final product, but 
to present your work in progress. The Final Presentation should include: 

● Topic: A description of your final topic and how it connects to urban education, course 
readings and discussions, and school site visits (1 point) 

● Research Question(s): A description of your research question(s) (1 point) 
● Methodology: A description of your research process. How did you go about finding 

information? What kinds of sources did you use? (3 points) 
● Research Findings: A description of the information you found in your research process. 

You should look for and present this information thematically (i.e. look for patterns in 
your research) (3 points) 

● Questions & Discussion: What do your findings mean? What questions do you have for 
your colleagues as you move towards your final paper? (2 points) 

Final Presentations will occur in class December 4 and 6. Presentation materials should be 
uploaded to Sakai the day before you present.  
 
3) Final Paper (10%). Your final paper should be 8-10 pages in length and should include the 
following items: 

● Topic: A description of your final topic and how it connects to urban education, course 
readings and discussions, and school site visits (1 point) 

● Research Question(s): A description of your research question(s) (1 point) 
● Methodology: A description of your research process. How did you go about finding 

information? What kinds of sources did you use? (1 point) 
● Research Findings: A description of the information you found in your research process. 

You should look for and present this information thematically (i.e. look for patterns in 
your research) (3 points) 

● Discussion: The meaning of your findings for a) students and families, b) urban 
education practice, and c) urban education policy (2 points) 

● Organization and Clarity: Your writing should reflect a clear research question, process 
and argument (2 points) 
The final paper is due at 11:00 AM, Saturday, December 17 on Sakai.  

 
Class Calendar 
Date Readings 

Part 1: History and Purpose of Urban Schools 
8/28 Course Introduction 

Guiding Questions: What is urban education? What do I know about urban 
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education?  
8/30 Guiding Questions: What are urban schools? How have they been shaped over 

time? 
 
Milner, H. (2012). But what is urban education? Urban Education, 47(3), 556-561. 
 
Rury, J. (2012). The historical development of urban education. In Gallagher, 
Goodyear, Brewer & Rueda (Eds.), Urban education: A model for leadership and 
policy (p. 8-19). New York, NY: Routledge.  
 
Watkins, W. H. (2001). Toward a Political Sociology of Black Education. In The White 
architects of Black education: Ideology and power in America, 1865-1954 (9-22). Teachers 
College Press. 
 

9/4 Guiding Questions:  What were some factors that helped to inform the 
development of urban education? Do any of these early forces help to inform what 
you know of current urban education?  
 
Tyack, D.B. (1974). The one best system: A history of American urban education. 
Cambridge, MA: Harvard University Press. Selected readings 
 
Cohen, S. (1969). Urban school reform. History of Education Quarterly, 9(3), 298-
304. 
 
Rury, J (1999). Race, Space, and the Politics of Chicago's Public Schools: Benjamin 
Willis and the Tragedy of Urban Education. History of Education Quarterly, 39(2), 
117-142. PDF on Sakai. 
 

Part 2: Urban Education & the Complexities of Urban Life 
9/6 Guiding questions: How do urban economic issues impact urban schools?  

 
Hannah-Jones, N. (June 9, 2016). Choosing a School for My Daughter in a Segregated 
City: How one school became a battleground over which children benefit from a 
separate and unequal system. New York Times, On Line: 
https://www.nytimes.com/2016/06/12/magazine/choosing-a-school-for-my-
daughter-in-a-segregated-city.html 
 
Selections from: McEachin, A. and Brewer, D. (2012). Economics of urban education. 
In Gallagher, Goodyear, Brewer & Rueda (Eds.), Urban education: A model for 
leadership and policy (p. 67-82). New York, NY: Routledge. PDF posted on Sakai. 
 
White, T. (2015). Charter schools: Demystifying Whiteness in a market of “no excuses” 
corporate-styled charter schools. What’s race got to do with it, 121-145. 
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9/11 Guiding Questions: What kinds of relationships exist between urban transformation 
and urban schools?  
 
Harris, L. & Kalyn Belsha, K. ( September 1, 2016) Video: One year after hunger 
strike, Dyett High School opens. Chicago Reporter.  On Line: 
https://www.chicagoreporter.com/video-one-year-after-hunger-strike-dyett-high-
school-opens/ 
 
Ayers, W. (May, 1994). Can City Schools Be Saved? Educational Leadership. On line: 
http://www.ascd.org/publications/educational-
leadership/may94/vol51/num08/Can-City-Schools-Be-Saved%C2%A2.aspx 
 
Lipman, P. (2015). School closings: The nexus of white supremacy, state abandonment, and 
accumulation by dispossession. What's race got to do with it, 59-79. 
 

9/13 School Site Visit: Meet 8:30 AM at ----- 
9/18 Guiding Questions: How does educational policy interact with the economics of 

education?  
 
Hasci, T. (2002). Does more money make schools better? Schools as pawns: The 
politics of educational reform (175-203). PDF posted on Sakai.  
 
Apple, M. W. (2007). Whose markets, whose knowledge? Sociology of education: A critical 
reader, 177-193. 
 
Pini, B., Gulson, K. N., Kraftl, P., & Dufty ‐        
education: an introduction. Geographical Research. pp. 13-17. doi:10.1111/1745-
5871.12226. 
 
 
DUE: School Site Visit Reflection Paper by 8 AM via Sakai 

9/20 Guiding Questions: How does urban poverty impact educational opportunity and 
attainment? 
 
Lareau, A. (2011). Unequal childhoods: Class, race and family life. Berkeley, CA: 
University of California Press. Read Chapter 1. 
 
Gorlewsk, J (2010). White Working-class high school students and resistance to neo-
liberalism .In Porfilio, B. J., & Carr, P. R. (Eds.). Youth culture, education and resistance: 
Subverting the commercial ordering of life (57-74). Sense. 
 
Anyon, J., & Greene, K. (2007). No Child Left Behind as an anti-poverty measure. Teacher 
Education Quarterly, 34(2), 157-162. 
 

9/25 
 

Guiding Questions: How “poor” are lower-income urban students? What do they 
lack?  
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Noguera, P. (2009). The trouble with Black boys and other reflections on race, equity, 
and the future of public education. San Francisco: Jossey Bass. Read Chapters 10 & 
12. Available via LUC Electronic Book Library 
 
Pitts, W. (2011). Potentialities beyond Deficit Perspectives: Globalization, Culture and Urban 
Science Education in the Bronx. Cultural Studies Of Science Education, 6(1), 89-112. 
 

9/27 School Site Visit: Meet at 8:30 AM at ----- 
 
 

10/2 Guiding Questions: How do notions of race and class shape urban schooling?  
 
Yosso, T. J. (2005). Whose culture has capital? A critical race theory discussion of 
community cultural wealth. Race ethnicity and education, 8(1), 69-91. 
 
Castagno, A. (2014). Educated in whiteness : Good intentions and diversity in 
school. Chapters: Introduction and 1. 
 
DUE: School Site Visit Reflection Paper by 8:00 AM via Sakai 

10/4 
 
 

Guiding Question: What kinds of experiences do the children of immigrants (or 
immigrant children) have within urban schools? 
 
Suarez-Orozco, C. & Suarez-Orozco, M. (2013).  Conferring disadvantage: 
Immigration, schools and the family.  In D. Allen & R. Reich (eds.), Education, Justice 
and Democracy.  Chicago, IL: University of Chicago Press. (p. 133-154).  
 
Perez, W. (2009).  We ARE Americans:  Undocumented students pursuing the 
American dream (pages xi-xxiii, 11-17, 25-30). Sterling, VA: Stylus.  PDF posted on 
Sakai.   
 
Emmanuel, A. (2018, July 11). DACA teacher staves off his own fears while helping 
Chicago’s anxious undocumented students. Chalkbeat. 
https://www.chalkbeat.org/posts/chicago/2018/07/11/daca-teacher-staves-off-his-
own-fears-while-helping-chicagos-anxious-undocumented-students/ 
 
DUE: Midterm Exam, 11:55 PM via Sakai 

 
10/9 NO CLASS – Midterm Break 

Part 3: Teachers, Curriculum and Assessment 
10/11 Guiding Question: Who teaches in urban schools and why? 

 
Watson, Dyan. (2011). “Urban, but Not Too Urban”: Unpacking Teachers’ Desires to 
Teach Urban Students. Journal of Teacher Education, 62(1), 23-34. PDF posted on 
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Sakai.   
 
Matias, C., & Liou, D. (2015). Tending to the Heart of Communities of Color: 
Towards Critical Race Teacher Activism. Urban Education, 50(5), 601-625. 
 
Vilson, J. (2014). This is not a test : A new narrative on race, class, and 
education. Chicago, IL: Haymarket Books. Introduction Chapter.  
 

10/16 DUE: Capital, Economy & Schooling Paper, 11:55 PM on Sakai 
 

10/18 Guiding Question: How is teacher education changing in the 2ist century? 
 
Darling-Hammond, L. (2010). Teacher education and the American Future. Journal 
of Teacher Education, 61(1-2) 35–47. Accessible online at 
http://myweb.cwpost.liu.edu/nmarksbu/articles/Darling_Hammond_2010.pdf  
 
 

Gonser, S. (2016, Nov. 13). Why Las Vegas Is Recruiting Uncertified Teachers. 
The Atlantic.Accessible online at: 
ahttps://www.theatlantic.com/education/archive/2016/11/are-uncertified- 
teachers-better-than-substitutes/509099/ 
 
Ingersoll and Merrill (2012). The status of teaching as a profession. In 
Ballatnine and Spade (eds.), Schools and society (4th ed.). Accessible online 
athttp://repository.upenn.edu/cgi/viewcontent.cgi?article=1226&context=g
se_pubs. 

 
10/23 Guiding Question: How do we evaluate teachers? / For what do we hold teachers 

accountable?  
 
Darling-Hammond, L., Amrein-Beardsley, A., Haertel, E. & Rothstein, J. (2012). 
Evaluating teacher evaluation. Phi Delta Kappan, 93(6), 8-15. PDF posted on Sakai.  
 
Kumashiro, K. (2012). Bad Teacher! How blaming teachers distorts the bigger 
picture (p. 23-59). New York, NY: Teachers College Press. PDF posted on Sakai.  
 
Sporte, S. and colleagues (2013). Teacher Evaluation in Practice: Implementing 
Chicago's REACH Students. Accessible online at 
http://ccsr.uchicago.edu/publications/teacher-evaluation-practice- implementing-
chicagos-reach-students. 5-6, 9-24  
 

10/25 School Site Visit: Meet at 8:30 AM at-----. 
10/30 Guiding Question: What is standardized curriculum and how does it work in 
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schools? In what ways does it reduce or increase inequity?  
 
Selections from Schiro, M.S. (2013). Curriculum Theory: Conflicting Visions and 
Enduring Concerns. Thousand Oaks, CA: SAGE. (45 pages total). PDF posted on Sakai.  
  
Gutstein, E. (2013). Whose community is this? The mathematics of neighborhood 
displacement. Rethinking schools, 27(3). Available online at  
http://www.rethinkingschools.org/archive/27_03/27_03_gutstein.shtml  
 
Conner, J. O. (2008). From International Schools to Inner-City Schools: The First Principles 
of the International Baccalaureate Diploma Program. Teachers College Record, 110(2), 322-
351. (skim) 
 
 
 
DUE: School Site Visit Reflection Paper by 8 AM via Sakai 

11/1 Guiding Question: What is so “high-stakes” about testing? 
 
Au, W. (2015). High-stakes testing: A tool for white supremacy for over 100 years. What's 
Race Got to Do with It? How Current School Reform Policy Maintains Racial and Economic 
Inequality, 21-44. 
 
Phillippo, K. & Griffin, B. (2016). “If you don’t score high enough, then that’s 
your fault”: Student civic dispositions in the context of competitive school 
choice. Journal of Critical Education Policy Studies, 14(2), 67-95. Accessible 
online at: http://ecommons.luc.edu/education_facpubs/96/ 
 
Hernandez & Blake (2013). A tough new test spurs protest and tears. New York 
Times. Accessible online at 
http://www.nytimes.com/2013/04/19/education/common-core-testing-spurs-
outrage-and-protest-among-parents.html  
 
 

11/6 School Site Visit: Meet 8:30 AM at ----- 
Part 4: School Governance and School Choice 

11/8 Guiding Question: Who is in charge of urban schools? 
 
Cucchiara, M. (2013). Marketing Schools, Marketing Cities. Chicago, IL: University of 
Chicago, Chapter 3: Institutions of Last Resort  
 
Stovall, D. (2015). Mayoral control: Reform, whiteness, and critical race analysis of neoliberal 
educational policy. What’s race got to do with it, 45-58. 
 
McGuinn, P. and Manna, P. (2013).  Education governance in America: Who leads 
when everyone is in charge? In P. Manna and P. McGuinn (Eds.), Educational 
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governance for the 21st century: Overcoming the structural barriers to school reform 
(Pages 1-8). Washington D.C.: Brookings Institution. PDF posted on Sakai. 
 
DUE: Final Paper Topic, 11:55 PM via Sakai 

11/13 Guiding Question: What is school choice? How does it impact urban students? 
 
Bulkley, K., Henig, J. & Levin, H. (2010). Between Public and Private: Politics, 
Governance, and the New Portfolio Models for Urban School Reform. Cambridge, 
MA: Harvard Education Press (p. 3-21). PDF posted on Sakai.  
 
Bell, C. (2009). All Choices Created Equal? The Role of Choice Sets in the Selection of 
Schools. PDF posted on Sakai.  
 
DUE: School Site Visit Reflection Paper, 8 AM via Sakai 

11/15 Guiding Question: What is the impact of school choice on urban communities? 
 
Cucchiara, M. (2013). Marketing Schools, Marketing Cities. Chicago, IL: University of 
Chicago, Chapters 4-6 
 
Aggarwal, U. (2015). School Choice: The Freedom to Choose, the Right to Exclude In 
Picower, B., & Mayorga, E (Eds). What's Race Got to Do with It?: How Current School 
Reform Policy Maintains Racial and Economic Inequality (pp. 103-120).New York, Peter 
Lang. 
 

11/20 Guiding Questions: In what ways does urban school reform impact schools?  
 
Marsh, J. A. (2016). The Political Dynamics of District Reform: The Form and 
Fate of the Los Angeles Public School Choice Initiative. Teachers College 
Record, 118(9), 1-37.  
 
Cohen, D. & Mehta, J. (2017). Why Reform Sometimes Succeeds: 
Understanding the Conditions That Produce Reforms That Last. American 
Educational Research Journal, 54(4), 644–690. 

11/22 NO CLASS – Thanksgiving Break 
11/27 Guiding Questions: How do charter schools intersect with the urban school 

landscape? 
 
White, T. (2015). Charter schools: Demystifying Whiteness in a market of “no excuses” 
corporate-styled charter schools. What’s race got to do with it, 121-145. 
 
Fabricant, M. & Fine, M. (2012). Charter schools and the corporate makeover of 
public education: What’s at stake? (Chapters 2 (12-36) and 3 (37-60). New York, NY: 
Teachers College Press. PDF posted on Sakai.  
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12/4 Guiding Question: Why do some urban schools close/merge, what are the impacts?  
 
UChicago report on the impact of school closures. School Closings in Chicago Staff and Student 
Experiences and Academic Outcomes. Accessible at 
 
https://consortium.uchicago.edu/sites/default/files/publications/School%20Closing
s%20in%20Chicago-May2018-Consortium.pdf  Skim summary, and chapter 4 
 
National Opportunity to Learn Campaign (2013). The color of school closures. 
Accessible online at http://www.otlcampaign.org/blog/2013/04/05/color-school-
closures.  
 
Philadelphia Student Union (2013). Statement from the PSU on school closings. 
Accessible online at http://phillystudentunion.org/2013/03/08/statement-from-the-
philadelphia-student-union-on-school-closings/   
 
Articles on the Ogden Jenner Merger. Accessible at 
http://www.chicagotribune.com/news/local/breaking/ct-ogden-jenner-merger-cps-
met-20170515-story.html 
 
http://www.chicagotribune.com/news/columnists/schmich/ct-met-robert-croston-
jenner-academy-mary-schmich-20180306-story.html 
 
Controversial South Loop school merger plan presents 'myriad concerns and challenges,' 
CPS-financed analysis says. Accessible online at 
http://www.chicagotribune.com/news/local/breaking/ct-met-south-loop-national-
teachers-racial-equity-20180227-story.html 
 
Due: Final presentations 

12/6 Guiding Question: What are the implications of philanthropy in urban education?  
 
Chance the Rapper hands out money for arts programs at 20 CPS schools. Accessible at 
http://www.chicagotribune.com/news/local/breaking/ct-chance-the-rapper-back-
to-school-0902-20170901-story.html 
 
Cucchiara, M. (2013). Chapter 7 
 
Brown, A. (2015). Philanthrocapitalism: Race, political spectacle and the marketplace of 
beneficence in a New York City school. what’s race got to do with it: How current school 
reform policies maintain racial and economic inequality, 147-166. 
 
DUE: Final Presentations 

12/11 
or  
12/13 

DUE: Final Paper, 11:00 AM via Sakai 
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IDEA Course Evaluation Link for Students 
Each course you take in the School of Education is evaluated through the IDEA Campus Labs 
system. We ask that when you receive an email alerting you that the evaluation is available that 
you promptly complete it. To learn more about IDEA or to access the website directly to 
complete your course evaluation go to: http://luc.edu/idea/ and click on STUDENT IDEA 
LOGIN on the left hand side of the page.   
 
Dispositions 
All students are assessed on one or more dispositional areas of growth across our programs: 
Professionalism, Inquiry, and Social Justice. The instructor in your course will identify the 
dispositions assessed in this course and you can find the rubrics related to these dispositions in 
LiveText. For those students in non-degree programs, the rubric for dispositions may be 
available through Sakai, TaskStream or another platform. Disposition data is reviewed by 
program faculty on a regular basis. This allows faculty to work with students to develop 
throughout their program and address any issues as they arise.  
 
LiveText 
All students, except those who are non-degree, must have access to LiveText to complete the 
benchmark assessments aligned to the Conceptual Framework Standards and all other 
accreditation, school-wide and/or program-wide related assessments. You can access more 
information on LiveText here: LiveText.  
 
Syllabus Addendum Link 
 

• www.luc.edu/education/syllabus-addendum/ 
 
This link directs students to statements on essential policies regarding academic honesty, 
accessibility, ethics line reporting and electronic communication policies and guidelines. We ask 
that you read each policy carefully.  
 
This link will also bring you to the full text of our conceptual framework that guides the work of 
the School of Education – Social Action through Education.  

 
 

http://luc.edu/idea/
http://www.luc.edu/education/admission/tuition/course-management-fee/
http://www.luc.edu/education/syllabus-addendum/

