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LOYOLA UNIVERSITY CHICAGO
SCHOOL OF EDUCATION

ELPS 427-001: American Higher Education

Course Syllabus - Fall 2016
Wednesdays, 7:00 - 9:30pm

Corboy Law Center, Room 325
Water Tower Campus

Instructor Information

Instructor: James R. (Jim) Neumeister
Ph.D. Student, Higher Education
Lewis Tower, #1014C (Water Tower Campus)
jneumeister@luc.edu

Office Hours: Wednesdays, 3-4pm (or by appointment)

Course Overview & Objectives

The past is never dead. It's not even past. - William Faulkner

[T]he distinction between past, present, and future
is only a stubbornly persistent illusion. - Albert Einstein

History, despite its wrenching pain, cannot be unlived,
but if faced with courage, need not be lived again. - Maya Angelou

Course Description

In 1630 while sailing to North America, Puritan preacher (and later Governor of the Massachusetts
colony) John Winthrop encouraged his followers to envision the new society they would create: “the city
upon the hill.” Just a few years later, the colonists founded Harvard, the earliest higher education
institution in our country. Today, Harvard and its progeny, the U.S. higher education system, are known
as the “Ivory Tower” and seem to embody the very idea of a “city on the hill” -- in ways both good and
bad. Just as the “city on the hill” image can exemplify positive and negative ideals, higher education has
also served contradictory purposes: at once elitist and exclusive, but also expansive and exemplary.

This course is designed to deepen students’ understanding of the historical development of higher
education within the United States, with an emphasis on understanding the social justice issues and
implications of that history. The course will generally trace the chronological and evolutionary
development of U.S. higher education from the colonial era to the present. Central to this class is
examining how U.S. higher education shapes and is shaped by broader social, political, cultural, and
economic issues and events in America -- particularly those associated with race, class, and gender.
Students will also examine the historical origins and influences of current policies, practices, and
structures in American higher educational, as well as the evolution of college populations.
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This course will address the following major questions:

1. What is the history of higher education, and how has higher education evolved in the United States?
In what ways have broader social, cultural, and political factors (specifically around issues of race,
gender, and class) impacted higher education, and how have colleges and universities, in turn,
influenced those same issues?

2. How does the history (both overall and with respect to individual institutions) shape, influence, and
affect current policies, practices, and structures of colleges and universities? What historical
assumptions and beliefs are embedded in current perceptions of higher education? How does
history shape the current discourse and discussion of higher education and its role in society?

3. How does an institution’s history (combined with broader socio-historical trends) impact the
experiences, attitudes, and behaviors of individuals and groups on campus? How have individuals
and groups gone about influencing, shifting, or changing the historical trajectory of colleges and
universities?

4. Building upon the prior three questions, how can we apply our knowledge of higher education’s
history and development to identify, address, and transform current challenges facing colleges and
universities? That is, what is the practical relevance of higher education’s history to today? How
can we use history to help change the future of higher education to become more socially just and
equitable?

Ultimately, the goal of this course is to provide students with the analytic tools and skills to better
enable them to understand: (1) the current context of higher education; (2) how personal, institutional,
and social history impact and shape experiences on campus; and (3) how history can empower us to
identify, analyze, and transform issues affecting campus to make them more just and equitable.

Course Objectives

Upon completion of the course, students will be expected to:

 Gain a heightened understanding of and appreciation for the historical development,
diversification, and complexity of higher education in the United States.

 Identify and reflect on major reoccurring themes, issues, and challenges within the history of the
academy.

 Understand and articulate the ways in which institutional structures and cultures intersect with
and shape the experience of students and other campus constituents (and vice versa).

 Identify and reflect on the ways in which social, cultural, political, and economic forces have
influenced the establishment, expansion, and diversification of U.S. higher education (especially
when filtered through critical variables such as race, social class, sex, religion, ability), and the
role that higher education has played throughout American history in influencing and shaping
those forces.
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 Drawing on both the factual and conceptual knowledge developed in the previous points to
create evidence-based, critical analyses of current (and future) issues in higher education, with
the goal of creating more just institutions and outcomes in higher education.

My Orientation to Crafting Meaningful Learning Environments

My teaching style is profoundly influenced by the work of Parker Palmer (2001), who suggested that
higher education too often dehumanizes students (and others) because of its over-reliance on
reductionism, objectification, and rejection of personal experience. Instead, he suggests that the
foundations of higher education should be respect for others, being open to new and complex ideas, and
rigorous intellectual activities like acknowledging the limitations of our knowledge, seeking and asking
questions, and making connections to our own experiences and to outside communities.

Thus, I hope to create and foster a learning environment that fosters these characteristics. Although at
times wemay need to “reduce” or “simplify” complicated theories or phenomenon as we begin to make
sense of them, the goal is not to objectify or make ideas less complex simply because it is “easier” or
“more convenient.” No, the goal will always be to reflect upon and re-interpret the topics we pursue so
that they become personally meaningful and socially useful. In other words, the goal will be to engage
with ideas in their full complexity – meaning that this may be a messy and difficult process – in the
hopes of finding some greater, more transformative knowledge or wisdom.

But I also want to establish an environment where students feel comfortable and empowered to make
sense of this messiness on their own, to draw their own conclusions, and to construct knowledge for
themselves using their own tools, experiences, and reflections. So I invite all students to value and
share their own experiences and stories. These, too, can and should be sources of knowledge for us all.
It is also the way that we begin to connect our learning to the outside world – including the higher
education institutions and the (many) communities that we serve.

Palmer, P. (2001, Nov. 29). The violence of our knowledge: On higher education and peace-
making. Lecture at the University of Wisconsin, Madison. [Sakai]

Readings, Texts, & Resources

Required Texts

Required texts are available for purchase at the WTC bookstore. Books can generally be obtained less
expensively if purchased online, used, or in e-formats (or rented).

a) Thelin, John R. (2011). A history of American higher education (2nd ed.). Baltimore, MD: Johns
Hopkins University Press. ($28 cover price/new)

b) Wilder, Craig Steven. (2013). Ebony and ivy: Race, slavery and the troubled history of America’s
universities. New York, NY: Bloomsbury. ($20 cover price/new)

Additional required and recommended readings are provided via the Sakai site for this course.
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Recommended Resources:

1) Since this course explores the history of higher education, students are strongly encouraged to sign
up to receive regular news digests (i.e., history in the making) from the leading media outlets covering
higher education:

a) The Chronicle of Higher Education www.chronicle.com
b) Inside Higher Ed www.insidehighered.com
c) Diverse Issues in Higher Education diverseeducation.com

2) Part of understanding the history of higher education is understanding where higher education is
right now. Two very good resources for understanding the current higher education sector are:

a) National Center for Educational Statistics (2016). The Condition of Education (Chapter 4:
Postsecondary education). Washington, DC: U.S. Department of Education, Institute of
Education Sciences. Available from http://nces.ed.gov/programs/coe/ [free]

b) The Almanac of Higher Education (published by the Chronicle of Higher Education)
Available from https://chronicle-store.com/ProductsList.aspx?WG=350 [$7-$10]
[NOTE: The 2016-17 edition can be accessed for free online via the LUC network]

3) Scholarly writing in the field of higher education is expected to comply with APA guidelines.
Therefore, it is imperative that you learn and apply “APA format” since all your academic papers
submitted in this program (including this class) must conform to this style. Two great resources for
learning APA are:

a) American Psychological Association. (2010). Publication manual of the American Psychological
Association (6th ed.). Washington, DC: Author. ($30 new; I recommend the “spiral bound”
version because it lays flat)

b) Dugan, J. P. (2013). APA 6th edition: An overview of the basics. [Sakai]

Additional Historical Resources
The following books and websites provide additional context and information about the historical
development of the United States and its “intellectual” traditions. Zinn and Takaki offer comprehensive
historical narratives of the United States but focus on non-dominant groups. Hollinger & Capper is
perhaps the most well-known text that assembles the traditional “intellectual history” of the United
States (that is, the key documents from the “major” thinkers and scholars who had the most
“significant” impact on American culture). Alternatively, History is a Weapon is a website that collects
“alternative” and “subaltern” intellectual voices. The Zinn Education Project is a collection of resources
for teaching and including alternative and critical narratives of U.S. history.

a) Zinn, Howard. (2005). A people’s history of the United States, 1492-present. New York, NY:
HarperCollins. (Originally published 1980)

b) Takaki, Ronald. (2008). A different mirror: A history of multicultural America. New York, NY:
Back Bay Books. (Originally published 1993)

http://www.chronicle.com
http://www.insidehighered.com
http://diverseeducation.com
http://nces.ed.gov/programs/coe/
https://chronicle-store.com/ProductsList.aspx?WG=350
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c) Hollinger, D. A. & Capper, C. (Eds.). (2011). The American intellectual tradition (6th ed.; 2 vols.).
New York, NY: Oxford University Press.

NOTE: The “Chronologies” from both volumes of Hollinger & Capper have been scanned
and are available on Sakai. They list key events in North American and Western European
intellectual and cultural history (remember, however, that there are other influences on
and strands of U.S. “intellectual” thought besides those listed on these Chronologies)

d) History Is A Weapon (website): http://historyisaweapon.com

e) Zinn Education Project (website): http://www.zinnproject.org

Institutional Policies & Philosophies

Academic Policies (Academic Honesty, Accessibility, Ethics, Electronic Communication)

Students are expected to visit and review the following website to learn about the School of Education’s
policies regarding academic honesty, accessibility, ethics reporting, and electronic communication:
http://www.luc.edu/education/syllabus-addendum/

School of Education Conceptual Framework: “Social Action through Education”

The School of Education at Loyola University Chicago advances a conceptual framework that advances
social justice by emphasizing “Social Action through Education.” This course incorporates and reflects
the mission and framework by examining how, throughout its history, American higher education served
as an arena in which many social justice issues were contested, including issues of race, gender, class,
equity, diversity, religion, access, success, and funding, among others. Examining these issues illustrates
how educational institutions both shape and are shaped by wider communities through their
accommodation of and resistance to the ideas and values of a diverse array of groups. This course also
challenges students to explore and critically reflect on these issues as a way of empowering them to
confront ongoing challenges in their own professional practice in higher education.

This course houses a core assessment for the following Conceptual Framework Standard:

CFS1: Candidates critically evaluate current bodies of knowledge in their field.

For more information about the School of Educations Mission, Vision, and Conceptual Framework, see:
http://www.luc.edu/education/mission/

Diversity

This course highlights and studies the broad history and diversity of students, experiences, and
institutions in American higher education. The course will examine in detail historic patterns of inclusion
and exclusion of various demographics groups in higher education. The course will also examine the
evolution of higher education’s social justice mission and the ways that colleges and universities
continue to address challenges related to access, inclusion, and social transformation.

Dispositions

Per the policy of the Loyola School of Education, all students will be assessed via LiveText at the end of
the semester in the following dispositions: Professionalism, Fairness, and the Belief that All Students Can

http://historyisaweapon.com
http://www.zinnproject.org
http://www.luc.edu/education/syllabus-addendum/
http://www.luc.edu/education/mission/
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Learn. The specific rubric for the dispositions for the Higher Education program is found in Appendix A
(and may also be accessed via LiveText). Note that dispositions will be reviewed to aid students in better
meeting professional expectations.

IDEA Objectives & Evaluation
The following IDEA objectives are deemed as essential or important to this course:

• Gaining a basic understanding of the subject (e.g., factual knowledge, methods, principles,
generalizations, theories) - Essential

• Learning to analyze and critically evaluate ideas, arguments, and points of view - Essential
• Developing specific skills, competencies, and points of view needed by professionals in the field

most closely related to this course - Important
• Learning to apply course material to improve thinking, problem solving, and decisions -

Important

Each course you take in the School of Education is evaluated through the IDEA Campus Labs system. We
ask that when you receive an email alerting you that the evaluation is available that you promptly
complete it (you are required to complete these evaluation before exam week). To learn more about
IDEA or to directly access the website to complete your course evaluation go to http://luc.edu/idea/ and
click on “Student IDEA Login” on the left hand side of the page.

General Expectations & Requirements

Learning & Dialogue
Learning is a shared and communal process of dialogue, reflection, and reconsideration. Within this
learning community and its spaces (i.e. classroom, Sakai, email, etc.), we are also expected to respect
the diversity of knowledge – whether that knowledge comes from experiential, intellectual, personal,
and cultural sources. Accordingly, students are expected to:

 Critically read all assigned readings prior to each class, and come to class ready to engage,
discuss, and ask questions of the readings.

 Be in attendance and fully present during class (see below for further information about
attendance and class participation).

 Be fully engaged in the progression and development of the class.
 Actively engage in classroom, small group, and online discussions in a thoughtful, informed, and

respectful manner. This does not mean we must all agree. Some of the best learning occurs
when we appropriate challenge others (or are challenged ourselves) to view things from
alternate vantage points or consider viewpoints that are different from (or even at odds with)
our own. (see also section below on Discourse and Mutual Concern)

 Be open to reflect on and learn from other perspectives presented in class especially if they
differ from our own.

Discourse & Mutual Concern
Although deep and meaningful learning often comes as a result of cognitive and emotional dissonance, I
firmly believe that transformative learning is the result of compassionate communities in which
individuals feel both challenged and supported. The underlying expectation of this course is that all of us
will approach each another with an ethic of care. This approach requires a willingness to engage in

http://luc.edu/idea/
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critical and controversial but ultimately meaningful discourse aimed at advancing our individual and
collective knowledge and rooted in mutual respect for our shared humanity. Students are expected to
engage in social perspective-taking, a skill that requires both empathy and the ability to acknowledge
multiple points of view. The importance of engaged, sustained discourse and dialogue cannot be
overstated; it is the very heart of education.

Cell Phones/ On Call
Texting, instant messaging, and all other uses of cell phones/mobile devices in class are disruptive,
disrespectful, and distracting. As such, the use of these devises is not allowed during class as a matter
of respect to the learning community. Students who bring a cell phone or mobile device to class, must
be sure to either turn it off or set to a silent mode.

If students are “on call” as part of your professional responsibilities (or have other outside obligations
that may require emergency contact), please advise the instructor at the start of the semester (or at the
beginning of a particular class). It is also a good idea to for students to have a conversation with their
supervisors and colleagues to help them understand that interruptions during class time should be on an
emergency-basis only. Should a student need to respond to a call during class, please leave the room in
a non-disruptive manner.

Laptops and Internet Usage
Laptops and tablets are permissible for purposes of both taking and reviewing notes as well as to search
for online resources that may contribute to the class dialogue. Instant messaging, e-mailing, social
media, etc., during class communicates disrespect to the rest of the class community, and are not
permitted.

Email/Sakai
Email will be used as the primary mode of correspondence for this course. It is imperative that you
check your Loyola University Chicago account on a daily basis. Please also check your Loyola spam mail
and mail foundry to ensure course related messages are not misdirected. I endeavor to respond to all
student emails within 24 hours during the work week (but, please note, I generally do not check my
email over the weekend). Sakai may also be used as a source to update the class about course material
and to distribute notices about class.

LiveText
All students, except those who are non-degree, must have access to LiveText to complete the
benchmark assessments aligned to the Conceptual Framework Standards and all other accreditation,
school-wide and/or program-wide related assessments. You can access more information on LiveText
here: http://www.luc.edu/education/admission/tuition/course-management-fee/.

Assignments, Evaluation & Grading

General Responsibilities:
It is your responsibility to understand and follow the instructors for all course assignments, as well as to
complete and turn in assignments by the time and in the manner specified in the Syllabus. Students are
encouraged to consult with the instructor regarding any questions associated with assignments. If
students fail to follow the instructions provided for a given assignment, a grade of zero will be assigned.

http://www.luc.edu/education/admission/tuition/course-management-fee/
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This includes adherence to page lengths and formatting as well as addressing the core content specified
for each assignment. Papers should not exceed the length dictated in the assignment description (but
note: length does not include the title page, abstract (optional), or reference pages).

APA Style/Writing
Graduate education places a strong emphasis on developing writing skills and the ability to
communicate effectively. Moreover, an inherent goal of this class is to prepare students to be scholars
or scholar-practitioners. All papers should be submitted in APA 6th edition format.

Key provisions of APA format include:
 Cover Page: Title and author on the first page (not counted toward page length)
 Margins: 1-inch on all sides of paper (top, bottom, left and right)
 Font: Times New Roman, 12 point
 Spacing: Double-spaced throughout (including all quotations)
 Citations: If you reference another person’s ideas or quote from an outside source, you must

include the last name(s) of the author(s), the year of publication, and the page number (if you
used a direct quote) in parentheses at the end of the sentence or quotation.

Examples: (Wilder, 2013) (Thelin, 2011, p. 5) (Hollinger & Caper, 2011)
 Reference List: Included at the end of the paper (not counted toward page length). Please include

the authors’ names, the title of the article/chapter, the title of journal/book, the name and
location of the publisher (for books). See the list of class readings for examples.

Should papers have significant errors in APA formatting, they will not be accepted as complete. Students
should not exceed the suggested length of assignments. The quality of writing is also of high importance.
You are strongly encouraged to submit drafts of papers to peers for initial feedback. If you have
significant concerns regarding your writing ability please consult the University Writing Center
(http://www.luc.edu/tutoring/Writing_Center.shtml) for assistance.

Submitting Assignments:
All written assignments will be submitted electronically via Sakai, which will automatically generate an
e-mail verification that your assignment has been received. If you do not receive a confirmation email,
you should assume that the submission was not received and forward the original electronic submission
(or email verification) to confirm that it was submitted by the due date and time. One assignment will
also be submitted via LiveText, in addition to being submitted in Sakai.

Due Dates/Late Assignments:
Assignments are due at the time specified in the course syllabus and should be submitted according to
the directions provided. Any assignment submitted after the due date will be reduced by a partial letter
grade (A to A-; A- to B+, etc.). A full letter grade (A to B; B to C, etc.) reduction will be applied for each
24-hour period after the original time due. Example: If an assignment is due at 11:59pm on Friday, any
assignment turned in on Saturday will received a partial-grade deduction; papers turned in on Sunday
will be docked a full letter grade, and an additional full letter will be deducted for each additional day
after Sunday. Extensions will not be granted except in extraordinary circumstances. The instructor will
not hunt down missing assignments; student are responsible for turning in all assignments by the stated
deadlines.

http://www.luc.edu/tutoring/Writing_Center.shtml
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Overview of Assignments, Due Dates & Point Values
- Attendance, Participation & Engagement On-going 10 points
- Weekly Scholarly Discussion: Weekly Questions On-going 10 points
- Weekly Scholarly Discussion: Class Facilitation Various 10 points
- Educational Genealogy Assignment Sept. 23, 11:59 pm 20 points
- Applied Critical History Project (Proposal) Oct. 14, 11:59 pm - n/a -
- Institutional History Assignment Nov. 4, 11:59 pm 20 points
- Applied Critical History Project Dec. 9, 11:59 pm 30 points

Final grades on a 1-100 scale:
93 -100 Points A
90 - 92 Points A-
87 - 89 Points B+
83 - 86 Points B
80 - 82 Points B-
77 - 79 Points C+
73 - 76 Points C
70 - 72 Points C-
65 - 69 Points D

Attendance, Participation, and Engagement
Due: On-going
Points: 10

Students’ participation in class is integral to the success of the course, and thus attendance and
engagement in class is necessary at each and every class period. I understand that sometimes life
priorities can make attendance challenging. The expectation, however, is that students will be present
for the full class session each time we meet -- which is especially important since this course only meets
once a week. Should you miss a class, arrive late, or leave early, you are responsible for identifying and
obtaining missed material from your peers. The rubric for evaluating students’ classroom participation
is found in Appendix B (below).

Please notify the instructor via email prior to the start of class (or as soon as possible) should you need
to be absent. Within two weeks of any missed class, you are expected to send the instructor a short
essay on the assigned readings for the class you missed (this includes all readings since the prior class
meeting). This essay should be between 1-3 pages, single spaced, and summarize the core content of
the readings and your reactions to it. Any absence without an essay will result in the loss of
participation points for that day. If a student misses more than two class sessions over the semester
(regardless of whether or not they have submitted the essays), the student will automatically receive a 0
for participation (which also means that the maximum final grade a student could receive in the course
would be a “B”).

Weekly Scholarly Discussion (WSD): Questions & Facilitation
Due: Weekly (Question) + Various (Facilitation; students will sign up for a session at the first class)
Points: 10 (Questions) + 10 (Facilitation) = 20 (Overall)

Our weekly scholarly discussions in class form a critical element of this course. Each week, all students
will be expected to submit two discussion questions to the rest of the class (via the Sakai discussion
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board), and one (or two) students will be tasked with facilitating a portion of class each week, which
involves compiling, organizing, and framing the class’s discussion questions and leading a portion of that
week’s class. The instructor will model this for the first few weeks of the semester before any students
are expected to facilitate the process.

More specifically, here are the expectations:

a) Each week, all students must formulate two substantive, scholarly discussion questions
based on that week’s readings and post them to the Sakai Forum at least 24 hours prior
to the start of class (i.e., by 7 p.m. on the Tuesday before class).

b) All students should come prepared to discuss their questions with the class. They should
also be prepared to discuss why those questions were important to them and what in the
readings provoked or generated the questions. Students should also have thought about
how they would answer (or begin to answer) their own questions.

c) Before class, all students should review all questions submitted by the class, as well.
What connections, if any, do you see between your questions and others’? Any questions
that were particularly surprising or thought-provoking? Why?

d) Before class, that week’s discussion facilitator(s) will compile and organize the questions
into 2-3 different themes or categories and then send those compiled themes/questions
to everyone in advance of class (this can be done via Sakai, as well). When grouping the
class’s questions, discussion facilitators may wish to consider the following questions:

i. What patterns do you see in the questions?
ii. What areas from the readings need clarification (or need to be challenged)?
iii. What was omitted or overlooked in the questions (or in the readings)?
iv. What priority would you place on the questions (i.e., what’s most important to

address and discuss)?
v. What criteria and rationale did you use to group or organize the questions?

e) At the beginning of class, the assigned discussion facilitator(s) will provide a very brief (no
more than 5 minute) overview of how and why they chose to organize the discussion
questions the way they have. Then, facilitators will lead a a portion of that week’s class
time (45-60 minutes) in a manner of their choosing, which can include discussion,
activities, short videos, etc. Student facilitators are encouraged to be creative and are
welcome to take advantage of the electronic resources available in the classroom.

Learning outcomes for these assignment include:
1. Critically analyze weekly readings and discussion posts to identify central issues and themes;
2. Generate discussion questions and successfully lead classroom activities, that help advance the

understanding and utility of the readings;

Educational Genealogy Assignment
Due: Friday, September 23 at 11:59 p.m. via Sakai
Page limit: 6 pages + visual of family tree
Points: 20

For this two-part assignment, students will both produce a visual representation of their “educational
family tree” and write an accompanying essay that explores and analyzes the history and influence of
their family’s educational experiences.
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For the first part, students will construct a visual representation of their family’s educational genealogy
or educational family tree. The instructor will provide an example, but students are free to organize and
represent their data in whatever manner is most meaningful and helpful. This will likely require doing
some data collection: interviewing key members of your family, looking at family documents (family
memorabilia, photos, yearbooks), or engaging in other research (online genealogy databases,
newspapers, etc.). When constructing your family tree, please be sure to consider both formal education
(schools/colleges), practical education (apprenticeships/trades), and informal education (mentoring/life
experience). Please make your family tree as complete as possible (parents & grandparents, for
example), given the constraints of space and time you have to work with. It is important to note,
however, that families differ enormously in the kinds and depth of knowledge they possess about the
past, as well as in the types and patterns of education and learning they experienced. The information
one student collects will likely be very different than the information collected by other students in the
class. For this assignment, however, the amount of data available to students is less important than the
organization and analysis of the information each student manages to collect.

The second part of the assignment is a written analysis of your family’s educational genealogy. This
essay should be sure to address the following three components:

1. Provide a brief narrative of your findings, which (a) summarizes your family’s educational
history and (b) identifies major themes and meaningful findings from your research.

2. Drawing on course readings and themes, analyze how your family’s educational history
(including your own) was impacted or influenced by broader social forces. For example: How
have social forces influenced your family’s attitudes toward the nature, purpose, or values of
education (overall and/or with regard to specific types or forms of education)? How have social
contexts and forces shaped the ability (or ease) of you and your family to access and/or navigate
formal education systems? How have you and your family been privileged or hindered by your
positioning in social structures like race, class, gender, disability, and so on? What can your
family’s history teach us about both higher education and these social forces? (NOTE: Students
are expected to incorporate and cite at least 2 course readings when addressing these points.)

3. Discuss how your families’ history and these broader social forces have impacted or shaped
your own experiences in and attitudes toward education, with a particular focus on higher
education. Additionally, discuss how your personal and familial experiences with higher
education (and broader social forces) have influenced your decision to pursue a career in higher
education, and discuss the anticipated impact that family influences and broader social forces
will play in your career.

Learning objectives for this assignment include:

1. Better understand and appreciate the diverse educational experiences of your family;

2. Make connections between your personal and familial experiences in education and broader
social forces and structures; and

3. Identify how both your families’ educational experiences and broader social forces affect
your experiences in, attitudes toward, and professional aspirations in higher education.

The rubric for evaluating academic writing assignments is found in Appendix C of the syllabus.
(This assignment was adapted, with permission, from a project designed by Dr. Terri S. Wilson)
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Institutional History Assignment
Due: Week #10 via Sakai
Page limit: 6 pages
Points: 20

In this assignment, students will investigate the history of a specific college of university and, using the
framework from Hurtado and colleagues (1999), analyze the impacts that the institution’s history (as
well as broader socio-historical forces) continue to have on the current campus environment.

To complete this assignment, students must identify an institution of higher education that they know
well (preferable one where they have a current or previous affiliation), and briefly research the history
and evolution of that institution. In addition, by drawing on readings from the course, students should
also identify broader socio-historical settings and forces that have influenced the institution. Finally, the
student should identify the various ways that both specific historical events at the institution and
broader socio-historical forces continue impact the institution today.

Thus, the paper should be sure to address the following components:

1. Provide a brief narrative of the history and evolution of your institution, focusing on its
mission, student population, curricular focus, structure, and any other important elements. Also,
relying on course readings, be sure to situate the founding of your institution within the broader
history of American higher education and identify the larger socio-historical influences on the
chosen institution. (What is the history of this institution?)

2. Briefly outline, explain, and justify the utility and importance of the framework developed by
Hurtado and colleagues (1999). Then, using the Hurtado et al. framework, identify 2-3 specific
ways that historical events or socio-historical forces continue to impact or influence the chosen
institution’s structure/composition, the psychological climate on campus, and the
behavior/interactions of constituents across campus. (What is important about that history?)

3. Identifying the overall lessons and practical implications of your analysis. What are the major
conclusions you draw about the effects of history at your chosen institution? How does history
contribute to patterns of inclusion/exclusion on campus? What issues or challenges still need to
be addressed? (What do we do now?)

Students are expected to incorporate and cite multiple readings from the class in this assignment, as
well as any materials they relied upon when researching the history of their chosen institution.

Learning objectives for this assignment include:

1. Identify key events and broader socio-cultural influences that contributed to the historical
evolution of colleges and universities;

2. Demonstrate knowledge of and the ability to apply the Hurtado et al. (1999) framework; and

3. Identify the continuing impact and influence of historical and socio-cultural forces on the policies,
practices, and structures of an institution, as well as the attitudes, behaviors, and inclusion of
various campus groups.

The rubric for evaluating academic writing assignments is found in Appendix C of the syllabus.
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Applied History Assignment
Proposal Due: Friday, October 14th at 11:59 pm via Sakai (1-2 pages; not graded)
Final Project Due: Friday, December 9th at 11:59 pm via Sakai AND LiveText
Page limit: 8 pages
Points: 30

The goal of this assignment is to build upon the knowledge and experience gained in this class by (a)
identifying a current issue or challenge facing higher education, (b) critically analyzing its historical
influences and analogs, and (c) outlining possible ways to remedy or address the concern that are
historically-informed and evidence-based.

The challenge that students select should preferably involve an issue with social justice implications --
meaning that the issue involves notions of equity, access, inclusion, and/or success in higher education.
When choosing, students are strongly advised to be as specific and focused as possible. Students can
choose an issue that challenges higher education broadly or one that concerns a specific campus, a
specific population, or a specific event. Some possible topics include:

 Higher education for Prisoners/Ex-convicts
 Campus Shootings
 College Student Mental Health/Students with Disabilities
 Student Debt
 For-Profit Colleges
 MOOCs
 Study Abroad
 Student Discipline
 International Students
 Student Demonstrations/Protests
 Sexual Assault/Sexual Violence
 Fraternities & Sororities
 Intercollegiate Athletics
 Affirmative Action
 College Entrance Exams (SAT/ACT)
 Assessment of Student Learning/Success
 Renaming Buildings/Departments (e.g., Princeton/Wilson, Yale/Calhoun, NEIU/Walesa)

There are many other possibility, and students are encouraged to identify a topic of interest to them
personally or professionally -- and to make their issue as specific and discrete as possible.

The specific requirements and expectations for the final paper will be provided later in the semester, but
students are required to submit a 1-2 page proposal by October 14 that includes:

1. The specific topic the student wishes to explore;
2. A very brief discussion of the historical background of the issue; and
3. The significance of this topic both to the student and to higher education.

The proposal will not be graded, but it will be reviewed and returned to the student with feedback and
suggestions for the final project.
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COURSE SCHEDULE

Date Topic & Readings Assignments

Week 1
(Aug 31)

American Higher Education: Introductions & Expectations

Required Readings

Thelin, J. R. (2011). History: Introduction [text/Sakai]

Winthrop, J. (1630). A model of Christian charity (excerpts). [Sakai]

Zinn, H. (2005). A people’s history of the United States, 1492-present (excerpt; pp.
1-11). New York, NY: HarperCollins. [Sakai]

Syllabus: Print
out, read, and
bring to class
with questions

Week 2
(Sep 7)

American Higher Education: Where Are We Now? How Did We Get Here?

Required Readings

Geiger, R. (2011). The ten generations of American higher education. In P. G.
Altbach, P. J. Gumport, & R. O. Berdahl (Eds.), American higher education in the
twenty-first century (3rd ed.; pp. 37-68). Baltimore, MD: Johns Hopkins Press.
[Sakai]

Eckel, P. D. & King, J. E. [2004]. An overview of higher education in the United
States: Diversity, access, and the role of the marketplace. Washington, DC:
American Council on Education. [Sakai]

Hurtado, S., Milem, J., Clayton-Pedersen, A., & Allen, W. (1999). Enacting diverse
learning environments: Improving the climate for racial/ethnic diversity in higher
education (ASHE-ERIC Higher Education Report, Vol. 26, No. 8; Excerpts, pp. 3-
17). Washington, DC: George Washington University, Graduate School of
Education and Human Development. [Sakai]

Additional/Extended Readings

Brickman, W. W. (1972). American higher education in historical perspective. Annals of the American
Academy of Political and Social Science, 404, 31-43. [NOTE: contains outdated language,
particularly around race] [Sakai]

Geiger, R. L. (2015). Culture, careers, and knowledge. In The history of American higher education:
Learning and culture from the founding to World War II (Chapter 12; pp. 539-552). Princeton, NJ:
Princeton University Press. [Sakai]

WSD Facilitator:
Instructor

Week 3
(Sep 14)

American Higher Education: Persistent Themes & Tensions

Required Readings

Labaree, D. F. (2007). Mutual subversion: A short history of the liberal and the
professional in American higher education. History of Higher Education Quarterly,
46(1), 1-15. [Sakai]

Stevens, M. L., Armstrong, E. A., & Arum, R. (2008). Sieve, incubator, temple, hub:
Empirical and theoretical advances in the sociology of higher education. Annual
Review of Sociology, 34, 127-151. [Sakai]

Wechsler, H. S. (1981). An academic Gresham's law: Group repulsion as a theme in
American higher education. Teachers College Record, 82(4), 567-588. [Sakai]

WSD Facilitator:
Instructor
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Liu, A. (2011). Unraveling the myth of meritocracy within the context of US higher
education. Higher Education, 62(4), 383–397. [Sakai]

Additional/Extended Readings

Eckel, P. D. (2008). Mission diversity and the tension between prestige and effectiveness: An overview
of U.S. higher education. Higher Education Policy, 21(2), 175-192. [Sakai]

Week 4
(Sep 21)

Colonial Institutions / Colonizing Institutions

Required Readings

Thelin, J. R. (2011). History: Chapter 1 [text]

Wilder, C. S. (2013). Ebony and ivy: Preface + Chapter 1 [text]

Wright, B. (1991). The 'untameable savage spirit': American Indians in colonial
colleges. Review of Higher Education, 14(4), 429-452. [Sakai]

Applied History Case Study

Riley, N. S. (2015, July 31). Pride or prejudice (Review of Indian spectacle by Jennifer
Guiliano). The Wall Street Journal. [Sakai]

Additional/Extended Readings

Wilder, C. S. (2013). Ebony and ivy: Chapter 5 [text]

Wright, B. (1988). “For the children of the infidels”?: American Indian education in the colonial
colleges. American Indian Culture and Research Journal, 12(3), 1-14. [Sakai]

WSD Facilitators:
TBD

Educational
Genealogy
Assignment
DUE: Fri, Sept 23
@ 11:59pm

Week 5
(Sep 28)

Antebellum Institutions / Institutionalizing Racism

Required Readings

Thelin, J. R. (2011). History: Chapter 2 [text]

Wilder, C. S. (2013). Ebony and ivy: Chapters 3-4 [text]

Applied History Case Study

Swarns, R. K. (2016, Apr. 16). 272 slaves were sold to save Georgetown. What does
it owe their descendants? The New York Times. [Sakai]

Additional/Extended Readings

Wilder, C. S. (2013). Ebony and ivy: Chapter 2 [text] (NOTE: contains graphic descriptions of the slave
trade)

WSD Facilitators:
TBD

Week 6
(Oct 5)

Expanding Curricula / Closing Minds

Required Readings

Bastedo, M. N. (2011). Curriculum in higher education: The historical roots of
contemporary issues. In P. G. Altbach, P. J. Gumport, & R. O. Berdahl (Eds.),
American higher education in the twenty-first century (3rd ed.; pp. 464-485).
Baltimore, MD: Johns Hopkins Press. [Sakai]

Wilder, C. S. (2013). Ebony and ivy: Chapters 6-7 [text]

Applied History Case Study

Vivanco, L. & Rhodes, D. (2016, Aug. 25). U. of C. tells incoming freshmen it does

WSD Facilitators:
TBD
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not support 'trigger warnings' or 'safe spaces.' Chicago Tribune. [Sakai]

Optional: Friedersdorf, C. & Godley, B. (2016, Mar. 24). A dialogue on race and
speech at Yale. The Atlantic. [Sakai]

Additional/Extended Readings

Urofsky, M. I. (1965). Reforms and response: The Yale Report of 1828. History of Education Quarterly,
5(1), 53-67. [Sakai]

Eliot, C. W. (1885/1898). Liberty in education. [Sakai]

Woodson, C. G. (1933). The mis-education of the Negro. Available from
http://www.historyisaweapon.com/defcon1/misedne.html [online]

Kuhn, T. S. (1970). The nature and necessity of scientific revolutions. In The structure of scientific
revolution (2nd ed.; pp. 92-110). Chicago, IL: University of Chicago Press/International Encyclopedia
of Unified Science. [Sakai]

Week 7
(Oct 12)

Expanding Missions / Closing Ranks

Readings

Thelin, J. R. (2011). History: Chapters 3-4 [text]

Anderson, J. D. (1988). Training the apostles of liberal culture: Black higher
education, 1900-1935. In The education of Blacks in the South, 1860-1935
(Chapter 7, pp. 238-278). Chapel Hill, NC: University of North Carolina Press.
[Sakai]

Applied History Case Study

Strauss, V. (2015, Feb. 15). How Gov. Walker tried to quietly change the mission of
the University of Wisconsin. The Washington Post. [Sakai]

Additional/Extended Readings

To the Best of Our Knowledge (2016, June 12). The Wisconsin Idea [podcast series]. Available from
http://www.ttbook.org/book/wisconsin-idea-special [online]

Brazzel, J. (1992). From bricks to straw: Missionary-sponsored Black higher education in the post-
Emancipation era. Journal of Higher Education 63(1), 26-49. [Sakai]

WSD Facilitators:
TBD

Applied History
Assignment:
Proposal
DUE: Fri, Oct 14
@ 11:59pm

Week 8
(Oct 19)

Expanding Access / Stratifying Races (Part I)

Required Readings

Although reading all articles is recommended, everyone must read the first one
(Gasman et al., 2014) and at least two others of your choice

Gasman, M., Nguyen, T. H., & Conrad, C. F. (2014). Lives intertwined: A primer on
the history and emergence of minority serving institutions. Journal of Diversity in
Higher Education, 8(2), 120-138. [Sakai]

Allen, W. R. & Jewell, J. O. (2002). A backward glance forward: Past, present, and
future perspectives on historically Black colleges and universities. Review of
Higher Education, 25(3), 241-261. [Sakai]

Laden, B. V. (2004). Hispanic-serving institutions: What are they? Where are they?
Community College Journal of Research and Practice, 28(3), 181-198. [Sakai]

Park, J. & Teranishi, R. (2008). Asian American and Pacific Islander serving

WSD Facilitators:
TBD



ELPS 427 – American Higher Education (Neumeister) – Fall 2016 – v. 8/30/16 17

institutions: Historical perspectives and future prospects. In B. Baez, M. Gasman,
& C. S. V. Turner (Eds.), Understanding minority-serving institutions (pp. 18–27).
Albany: State University of New York Press. [Sakai]

Pavel, D. M., Inglebret, E., & Banks, S. R. (2001). Tribal colleges and universities in
an era of dynamic development. Peabody Journal of Education, 76(1), 50-72.
[Sakai]

Applied History Case Study

TBD

Additional/Extended Readings

Wilder, C. S. (2013). Ebony and ivy: Chapter 8 [text]

Duster, T. (2009). The long path to higher education for African Americans. Thought & Action, 25, 99-
110. [Sakai]

MacDonald, V.-M. (2013). Demanding their rights: The Latino struggle for educational access and
equality. In National Park System Advisory Board, American Latinos and the making of the United
States: A theme study (pp. 306-329). Washington, DC: U.S. Department of the Interior, National
Park Service. [Sakai]

Museus, S. D. (2014). Critical historical contexts. In Asian American students in higher education
(Chapter 2; pp. 30-52). New York, NY: Routledge. [Sakai]

Wright, B. & Tierney, W. G. (1991). American Indians in higher education: A history of cultural conflict.
Change, 23(2), 11-18. [Sakai]

Week 9
(Oct 26)

Expanding Access / Policing Gender and Sex (Part II)

Required Readings

Solomon, B. M. (1985). Introduction. In In the company of educated women: A
history of women and higher education in America (pp. xvii-xxi) . New Haven, CT:
Yale University Press. [Sakai]

Miller-Bernal, L. (2006). Introduction: Changes in the status and functions of
women's colleges over time. In S. L. Poulson & L. Miller-Bernal (Eds.), Challenged
by coeducation: Women's colleges since the 1960s (pp. 1-24). Nashville, TN:
Vanderbilt University Press. [Sakai]

Marine, S. B. (2011). Who are BGLT college students? A historical overview. In
Stonewall's legacy: Bisexual, gay, lesbian, and transgender students in higher
education [ASHE Higher Education Report, 37(4), 7-34]. San Francisco, CA: Jossey-
Bass. [Sakai]

Applied History Case Study

Elfman, L. (2015, June 2). Women’s colleges address transgender issues on campus.
Campus Pride. [Sakai]

Shapiro, J. (2014, Nov. 10). I am woman. Hear me reason. Inside Higher Ed. [Sakai]

Additional/Extended Readings

Beemyn, B. (2003). The silence is broken: A history of the first lesbian, gay, and bisexual college
student groups. Journal of the History of Sexuality, 12(2), 205-223. [Sakai]

Graham, P. A. (1978). Expansion and exclusion: A history of women in American higher education.

WSD Facilitators:
TBD
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Signs, 3(4), 759-773. [Sakai]

Palmieri, P. A. (1987). From republican motherhood to race suicide: Arguments on the higher
education of women in the United States, 1820-1920. In C. Lasser (Ed.), Educating men and women
together: Coeducation in a changing world (pp. 49-64). Urbana, IL: University of Illinois Press.
[Sakai]

Schwartz, R. A. (1997). How deans of women became men. Review of Higher Education, 20(4), 419-
436. [Sakai]

Women's College Coalition. (2014). The truth about women's colleges: Comparative enrollment trends
of women's colleges and private, coeducational colleges. Decatur, GA: Author. [Sakai]

Week 10
(Nov 2)

Expanding Access / Segmenting Classes (Part III)

Required Readings

Cohen, A. M., Brawer, F. B., & Kisker, C. B. (2014). Background: Evolving priorities
and expectations of the community college. In The American community college
(6th ed.; Chapter 1; pp. 1-44). San Francisco, CA: Jossey-Bass. [Sakai]

Douglass, J. A. (2010). From chaos to order and back? A revisionist reflection on the
California master plan for higher education@ 50 and thoughts about its future
[Center for Studies in Higher Education Research & Occasional Paper Series:
CSHE.7.10]. Berkeley, CA: University of California Berkeley, Center for Studies in
Higher Education. [Sakai]

Hanford, E. (2012, Sept.) The rise of Phoenix [The Tomorrow’s College series].
American RadioWorks. [Sakai]

Applied History Case Study

TBD

Additional/Extended Readings

Leitzel, T. C. & Clowes, D. A. (1994). The diverted dream revisited [Review essay regarding The
Diverted Dream by Steven Brint & Jerome Karabel]. Community Services Catalyst, 24(1). [Sakai]

Pedersen, R. P. (1993). Value conflict on the community college campus: An examination of its
historical origins. In A. M. Hoffman & D. J. Julius (Eds.), Managing community and junior colleges:
Perspective for the next century (pp. 17-31). Knoxville, TN: College and University Personnel
Association. [Sakai]

Clark, B. R. (1960). The "cooling-out" function in higher education. American Journal of Sociology,
65(6), 569-576. [Sakai]

Callan, P. M. (2009). California higher education, the master plan, and the erosion of college
opportunity. San Jose, CA: National Center for Public Policy and Higher Education. [Sakai]

WSD Facilitators:
TBD

Institutional
History
Assignment
DUE: Fri, Nov 4
@ 11:59pm

Week 11
(Nov 9)
*ASHE*

The Multiversity / The Military-Industrial (-University?) Complex

Required Readings

Thelin, J. R. (2011). History: Chapter 7 [text]

Serow, R. C. (2004). Policy as symbol: Title II of the 1944 G.I. Bill. Review of Higher
Education, 27(4), 481-499. [Sakai]

Engerman, D. (2003). Rethinking cold war universities: Some recent histories
[Review essay]. Journal of Cold War Studies, 5(3), 80-95. [Sakai]

WSD Facilitators:
TBD
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Applied History Case Study

Pope, J. (2014, Dec. 15). What are MOOCs good for?MIT Technology Review.
[Sakai]

Additional/Extended Readings

Kerr, C. (1963). The idea of a multiversity. In The uses of the university (Chapter 1; pp. 1-45).
Cambridge, MA: Harvard University Press. [Sakai] ** Highly recommended **

Berrett, D. (2015, Jan. 26). The day the purpose of college changed. The Chronicle of Higher Education.
[Sakai]

Kerr, C. (1982). "The uses of the university" two decades later: Postscript 1982. Change, 14(7), 23-31.
[Sakai]

Week 12
(Nov 16)

Student Rights / Student Resistance

Required Readings

Ellsworth, F. L. & Burns, M. A. (1970). Preface, Chapter 1, and Chapter 3 (Skim
Chapter 2). Student activism in American higher education (Student Personnel
Series, No. 10; pp. 5-18; 31-40). Washington, DC: American College Personnel
Association. (NOTE: contains outdated language around race) [Sakai]

Harrigan, C., Irizarry, I., Yates, E., & Kerley, J. (2000). Kent State and Jackson State.
In The students they are a-changin' [course project]. Gambier, OH: Kenyon
College. [Sakai]

Wilhelm, I. (2016, Apr. 17). Ripples from a protest past. The Chronicle of Higher
Education. [Sakai]

Applied History Case Study

(pdfs on Sakai; see websites for embedded videos, links, etc)

Landsbaum, C. & Weber, G. (2015, Nov. 9). What happened at the University of
Missouri. Slate. Retrieved from
http://www.slate.com/blogs/the_slatest/2015/11/09/timeline_of_u_of_missouri
_protests_and_president_resignation.html

Eligon, J. & Pérez-Peña, R. (2015, Nov. 9). University of Missouri protests spur a day
of change. The New York Times. Retrieved from
http://www.nytimes.com/2015/11/10/us/university-of-missouri-system-
president-resigns.html

Additional/Extended Readings

President's Commission on Campus Unrest. (1970). The report of the President's Commission on
Campus Unrest [“The Scranton Commission report”]. Washington, DC: U.S. Government Printing
Office. (Excerpt, “To the American people,” pp. 1-15)

Nixon’s Response to the Scranton Commission: http://www.presidency.ucsb.edu/ws/?pid=2844

Joint statement on rights and freedoms of students (1967/1993). [Sakai]

Free Speech Movement (1963): Archives. http://bancroft.berkeley.edu/FSM/ + http://www.fsm-a.org/
[online]

WSD Facilitators:
TBD

(Nov. 23) Thanksgiving Break

No Class
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Week 13
(Nov 30)

Funding & Finances / Profits & Losses

Required Readings

Thelin, J. R. (2011). History: Chapter 8 [text]

Fuller, M. B. (2014). A history of financial aid to students. Journal of Student
Financial Aid, 44(1), 42-68. [Sakai]

Awbrey, S. M. (2004). Making the 'invisible hand' visible: The case for dialogue
about academic capitalism. The Oakland Journal, 5, 33-49. [Sakai]

Applied History Case Study

Douglas-Gabriel, D. (2016, July 6). Not everyone agrees on Hillary Clinton’s big, bold
plan for college affordability. The Washington Post. [Sakai]

Additional/Extended Readings

Labaree, D. F. (2013). A system without a plan: Emergence of an American system of higher education
in the twentieth century. Bildungsgeschichte: International Journal for the Historiography of
Education, 3(1), 46-59. [Sakai]

Trow, M. (1988). American higher education: Past, present, and future. Educational Researcher, 17(3),
13-23. [Sakai]

Rhoades, G. & Slaughter, S. (2004). Academic capitalism in the new economy: Challenges and choices.
American Academic, 1(1), 37-59. [Sakai]

WSD Facilitators:
TBD

Week 14
(Dec 7)

The Evolving Future of Higher Education

Required Readings

Thelin, J. R. (2011). History: Chapter 9 [text]

Mintz, S. (2014, Sept. 30). The future of higher education. Inside Higher Ed. [Sakai]

Arvanitakis, J. & Hornsby, D. J. (2016). Are universities redundant? In J. Arvanitakis
& D. J. Hornsby (Eds.), Universities, the citizen scholar and the future of higher
education (pp. 7-20). New York, NY: PalgraveMacmillon. [Sakai]

Additional/Extended Readings

Various. (2013). The future of higher education [special features series]. The Evolllution. Available from
http://evolllution.com/march-special-feature-the-future-of-higher-education/ [Online]

WSD Facilitator:
Instructor

Applied History
Assignment
DUE: Fri, Dec. 9
@ 11:59pm

Exam
Week

No Class Meeting
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Appendix A: Professional Dispositions Rubric

Target (Above average) Acceptable Unacceptable

Professionalism

- Student meets all deadlines;
- Student attends class and is
punctual for all professional
obligations;
- Student communicates
promptly with faculty,
supervisors, employers, and
peers (no longer than 2 business
days);
- Student is able to express
himself or herself appropriately
(verbally and in writing) with
faculty, supervisors, employers,
and peers;
- Student is able to work
effectively with peers on
assignments;
- Student demonstrates ethical
behavior in all professional and
graduate student work;
- Student adequately addresses
feedback provided on
coursework (e.g., grammar, APA
style, content);
- Student accurately cites
material in academic work
ascribing appropriate credit for
information conveyed

Student demonstrates
exceptional ability to work
well with others, lead
educational initiatives, and
show leadership qualities in
professional settings

Student demonstrates an
ability to work well with
others in a professional
setting through exhibiting
behaviors such as
punctuality, meeting
deadlines, and being open
and responsive to feedback

Student fails to
demonstrate professional
behavior in the academic
or work setting

Fairness

- Student is considerate (verbally
and non-verbally) of
appropriately expressed
feelings and opinions of others;
- Student exhibits active
listening skills;
- Student is able to accept
constructive feedback

Student demonstrates
exceptional ability to
understand the situations
of others and responds in
an appropriate, proactive
manner

Student demonstrates ability
to understand the situations
of others and responds in an
appropriate, proactive
manner

Student fails to consider
the situation of others in
making professional
decisions and act
inequitably

All Students Can Learn

- Student is sensitive to cultural
differences;
- Student respects the diversity
of learning styles;
- Student uses the framework of
social justice in decision making

Student exhibits exemplary
understanding and practice
reflecting the belief that all
students, regardless of
contextual influences, are
capable of learning

Student believes and
demonstrates in practice
that all students, regardless
of contextual influences, are
capable of learning

Student fails to
understand and/ or
demonstrate in practice
that all students,
regardless of contextual
influences, are capable of
learning
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APPENDIX B: Attendance and Participation Rubric (courtesy J. Dugan)

“A” Grade “B” Grade “C” Grade “D/F” Grade
Promptness Arrives on time for

class and is prepared to
begin at the designated
time as well as following
any breaks; does not
leave early

Occasionally late to class,
does not return promptly
from designated breaks;
OR occasionally leaves
early/ is absent

Demonstrates a pattern of
lateness, absence, or early
departure that interferes
with course objectives

Consistently late
to class, returns
late from breaks,
leaves early, and/
or is absent more
than 2 times

Quality of
Contributions

Contributions are relevant
and routinely integrate
course reading and life
experiences into the
discussion; Arguments are
evidenced-based and
supported through course
content and/ or life
experiences

Contributions lean more
toward either course
readings or life
experiences, but are
relevant to the
conversation; Arguments
are generally evidence-
based

Contributions are not
relevant to the
conversation and rarely
incorporate course
readings; Contributions
betray a lack of
preparation for class;
Arguments are rarely
evidence-based

No or minimal
contributions or
arguments are
offered

Significance of
Contributions

Contributions add
complexity to the
conversation and
support or build off of
others’ contributions

Contributions are
generally substantive, but
occasionally indicate a
lack of attention to what
others have said

Contributions repeat what
others have shared and
thus do not advance the
conversation

No or minimal
contributions are
offered

General
Engagement

Regularly contributes to
the class in both large
and small group
formats; Routinely
engaged with course
activities and/or
discussions

Contributions generally
favor either the small or
large group; Does not
consistently appear
engaged in activities
and/or discussions

Minimal contributions are
offered in the small or
large group; Appears
disengaged from activities
and/ or discussions;
Addresses core issues in
activities and/ or
discussions quickly and
shifts to personal
conversations or off-topic
material

No contributions
are offered

Gate-Keeping Does not dominate the
conversation; Regularly
encourages the
participation of others by
posing questions or asking
for other students’
thoughts

Student occasionally
encourages the
participation of others;
Recognizes the
contributions of others

Dominates the
conversation; Does not
engage other students in
conversation; Directs
majority of comments to
the instructor

No or minimal
contributions

Listening/
Attending Skills

Is considerate (verbally
and non-verbally) of
appropriately expressed
feelings and opinions of
others; Actively listens to
both peers and instructor;
Actively supports peers’
learning processes

Generally considerate
(verbally and non-
verbally) of appropriately
expressed feelings and
opinions of others;
typically displays active
listening; generally
supports peers’ learning
processes

Is dismissive (verbally or
non-verbally) of others’
feelings and opinions;
Displays a lack of interest;
Does not actively support
peers’ learning processes

Inconsiderate of
others’ feelings
and opinions;
Does not actively
listen or support
others’ learning
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Appendix C: General Grading Rubric for Scholarly Papers/Writing

Dimension “A” Grade “B” Grade “C” Grade “D/F” Grade

Thoroughness in
Addressing and
Answering the
Assignment
(Generally 40%)

Response directly and
thoroughly addresses all
aspects of the
assignment.

Essay further builds upon
the topic areas in ways
that extend course ideas
beyond what is covered
in class/ readings

Essay conveys that the
writer has engaged with
and mastered the subject
matter in a significant or
meaningful way

Response addresses all
aspects of the assignment
but some less thoroughly
than others.

Essay clearly relates to
the subject matter and
begins to address deeper
issues from class/
readings.

Writing demonstrates a
level of personal
engagement, significant
learning, and some
meaning making

Response only partially or
superficially addresses
the assignment.

Essay is relevant but
simply regurgitates basic
ideas from class/
readings .

Response demonstrates
only a superficial level of
learning or engagement
and little to no meaning-
making.

Student fails to submit
the assignment or to
address significant
aspects of it

Essay is not relevant to
the topic area or draws
on little to no material
from the class/ readings.

Essay fails to display
personal engagement,
understanding of the
topic, or broader
meaning.

Quality and
Complexity of
Arguments
(Generally 40%)

Writing demonstrates
critical analysis,
complexity, and creativity
in thoughts and
arguments.

Essay demonstrates the
student’s ability to
integrate and synthesize
multiple ideas and
insights.

Writer is able to apply
course material to real-
world or empirical
situations in practical,
meaningful manner.

Balanced, sophisticated
discussion of ideas and
arguments, with
attention to underlying
values and assumptions.

Writing shows some
critical analysis, but is
lacking in complexity,
originality, or creativity.

Essay shows some ability
to integrate materials,
but result lacks full
synthesis or resolution.

Writer applies some
course materials to real-
world situation, but
applications lack depth or
clarity.

Discussion lacks some
balance or sophistication,
or fails to address some
underlying values and
assumptions.

Writing engages in only
basic or superficial
analysis, and lacks
complexity, originality,
and creativity.

Essay acknowledges
connections between
ideas and subjects, but
fails to integrate them in
meaningful way.

Writer acknowledges that
course material has
applicability to real
situations, but fails to
identify or explain how

Discussion lacks balance
or sophistication, and
lacks attention to
underlying values and
assumptions.

Writing is overly
simplistic, superficial, and
displays unoriginal
thinking.

Essay lists ideas or
subjects, but fails to
observe connections or
influence they have on
one another.

Essay fails to identity or
connect course materials
to real-life situations.

Discussion is one-sided
and unsophisticated; fails
to acknowledge presence
of underlying values and
assumptions.

Clarity and
Soundness of
Writing
(Generally 20%)

Essay is well organized
and the structure clearly
conveys the thoughts and
arguments of the author
to the reader.

Writing is free of errors
related to grammar and
APA style.

Essay is organized
effectively, but lacks
some clarity, fluidity, or
transitions at points.

Writing has only minor
grammatical and APA
errors (# & type)

Essay’s organization or
structure is lacking at
times; argument is
sometimes lost or
obfuscated.

Writing includes clear
errors related to
grammar and APA style.

Essay lacks a structure,
organization, or a clear
thesis or argument.

Errors in grammar & APA
are significant and
distracting.

Adapted from a rubric originally developed in conjunction with Lisa Davidson
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Appendix D: Conceptual Framework Standards Rubrics for Higher Education
(Bold indicates the Standards applicable to this class)

Level 1
Does Not Meet Standard

Level 2
Partially Meets Standard

Level 3
Meets Standard

Level 4
Exceeds Standard

CFS1: Candidates critically evaluate current bodies of knowledge in their field.

Evaluative measure is not
completed or depth of critical
analysis is not consistent with
requirements of graduate-

level work

Depth of analysis is limited to
or generally comprised of

identification of strengths and
weaknesses; Limited evidence

of connection between
critiques and broader systems

of power

Depth of analysis goes
beyond identification of

strengths and limitations to
critically deconstruct and
reconstruct concepts based

on understandings of
broader systems of power

Depth of analysis reflects
exceptional ability to adopt

and apply critical
perspectives that

deconstruct and reconstruct
concepts based on

understandings of broader
systems of power

CFS2: Candidates apply culturally responsive practices that engage diverse communities.

Evaluative measure is not
completed or does not reflect
graduate-level expectations

for applying culturally
responsive practices that

engage diverse communities

Demonstrates limited
culturally responsive practice
related to course content that
addresses the needs of diverse

communities

Demonstrates adequate
culturally responsive practice
related to course content
that addresses the needs of

diverse communities

Exceptional demonstration
of culturally responsive

practices related to course
content that addresses the

needs of diverse
communities

CFS3: Candidates demonstrate knowledge of ethics and social justice.

Evaluative measure is not
completed or does not

demonstrate accurate or full
understanding of ethics
and/or social justice

Demonstrates varying degrees
of understanding of ethics and

social justice with some
accurately explained and

others missing key points or
omitting the concepts’

grounding in broader systems
of power

Demonstrates adequate
understanding of ethics and
social justice through the
ability to explain major
tenets of each and the

grounding of these concepts
in broader systems of power

Exceptional demonstration
of understanding of ethics
and social justice that goes
beyond the articulation of

major tenets to situate ethics
as necessarily influenced by
social justice and broader

systems of power

CFS4: Candidates engage with local and/or global communities in ethical and socially just practices.

Evaluative measure is not
completed or does not convey
engagement with site (e.g.,
institution, unit/ department,
students, staff or faculty) and

utilization of ethical and
socially just practices

Limited engagement with site
(institution, department/unit,
students, staff or faculty) and

utilization of ethical and
socially just practices with

community at site

Demonstrates adequate
engagement with site

(institution, department/unit,
students, staff or faculty) and

utilization of ethical and
socially just practices with

community at site

Exceptional ability to engage
with site (institution,

department/unit, students,
staff or faculty) and utilize
ethical and socially just

practices with community at
site
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Appendix E: School of Education Syllabus Addednum

Loyola University Chicago
School of Education
Syllabus Addendum

IDEA Course Evaluation Link for Students
Each course you take in the School of Education is evaluated through the IDEA Campus Labs system. We
ask that when you receive an email alerting you that the evaluation is available that you promptly
complete it. To learn more about IDEA or to access the website directly to complete your course
evaluation go to: http://luc.edu/idea/ and click on STUDENT IDEA LOGIN on the left hand side of the
page.

Dispositions
All students are assessed on one or more dispositional areas of growth across our programs:
Professionalism, Fairness, and the Belief that All Students Can Learn. The instructor in your course will
identify the dispositions assessed in this course and you can find the rubrics related to these dispositions
in LiveText. Disposition data is reviewed by program faculty on a regular basis. This allows faculty to
work with students to develop throughout their program and address any issues as they arise.

LiveText
All students, except those who are non-degree, must have access to LiveText to complete the
benchmark assessments aligned to the Conceptual Framework Standards and all other accreditation,
school-wide and/or program-wide related assessments. You can access more information on LiveText
here: LiveText.

Syllabus Addendum Link

 www.luc.edu/education/syllabus-addendum/

This link directs students to statements on essential policies regarding academic honesty, accessibility,
ethics line reporting and electronic communication policies and guidelines. We ask that you read each
policy carefully.

This link will also bring you to the full text of our conceptual framework that guides the work of the
School of Education – Social Action through Education.

http://luc.edu/idea/
http://www.luc.edu/education/admission/tuition/course-management-fee/
http://www.luc.edu/education/syllabus-addendum/

